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Memorandum of Transmittal: FINAL EVALUATION REPORT - EPDA,
MIDDLE SCHOOL CAREER EDUCATION INSTITUTES

To: Jams' Mdeann, Associate
Bureau of Inservice Education
Office of Higher Education ,

Neer .York State Education Department

(A t 44)fr
From: gor ohn ,ilcox, Director

Ins e for Research and Development
in 'Orel Education

Dated: April 10,.1975

During the period February 1, 1974 through January 31.11975 we had
the opportunity to,work with your bureau in the` design, implementation
and evaluation of a State -wide strategy for the inservice education of
selected middle'school teachers toward the development of. faculty inser-
vice "programs in Career Education.

The attached report summarizes the activities tegiertaken and
provides the basis for follow-up evaluation to be undertaken cawing the
period February 1, 1975 through January 31, 1976.

The support provided by your bureau and the cooperating colleges
and universities has contributed to thg development of a unique 'relation -
ship among agencies and ..instittitions-of secondary and higher education.
Early evidence indicates that our:,cooperative efforts have made a
significant contribution to the process of infusing career education in
the programg of New York State schools.

We are currently involved in a foUEW-up evaluation of the training
efforts during 1973-74 and 1974-75\ while plahning the 1974-75 training
sessions. 'We look forward to our continued association during this
third and final cy-dle. 4
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FINAL EVALUATION REPORT - EPDA
MIDDLE SCHOOL CAREER EDUCATION INSTITUTES

.

ILepo&t addresses the totae project petiod commencing
February 1, 1974 and concluding January 31, 1975. The tepont consists
o e pants : 1) .intuduction, 2) summalLy.oi the pre-institute

peltiod, 3) summary o6 the insAtute peitiod; 4) summary (16 the post-,
institute_pekiod, and 5) summary and tecommendations based on this
teview, Portions (76 this atepott have been camps Zed' nom the 6i,L6 t

and second intenim tepoAts (June 30 and August:31, 1974) as,,app/Lopia ate.

The Institute appreciates this oppoxtunity. to work with peit6.onnee
at the State Education Depattment, the cottege sites , and with teams

- o4 pa/1ticipanti5 ac toss the state.

LaVe)Lna

Res editch Associate

Cotnete I n4 -triute on. -Re6, eanc and

Development in Ocedpanat Education

1
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Introduction

The idea of career education has been generally accepted.by parents,

community, students. and many educators. The concept,is viewed as having

potential to encounter a problem of society, that is to increase,
.1

meaningfulness of, education to a personally satisfying adult ca r role.

Major policy statements from federal, state and local levels guise

. mr -

efforts toward implementation of career edhcation within school curricula.

,

In New York State, the basic challenge for career education was delineated

tf

in the Occupational Education Regents Position Paper #11 (1971). The

need for a "career consciousness throughout the educational system"

was defined as necessary if comprehensive programs,, early childhood

through adulthood, were to evolve within educational institutions in New

York State. Identification of key ages further emphasized the

comprehensive scope of the position, beginning at school entry and leading

through the various developmental levels of decision-making.

j Inaight of this policy, unmet personnel needs were defined. The

Bureau of Inservice Education, Division of Teacher Education and

Certification, Office of Higher Education of the New York State Education

. f 2
, . .. ..

Department identified inservice and/or staff needs in the state Plan of 1

..

.

'

Action for'EPDA Part F, Section 553 in which personnel heeds are addressed. ';t4 '

To meet these needs, the Cornell Institute for Occupational Edueation

IbUbmitted apropabal to develop, in cooperation with the Bureau of In-

service Education, State Education Departm t, a statewide strategy to

implement the Career Education concept. 'the approach was a strategy of

I '

change through a three-year cycle of staff development beginning vtith.a

.
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-,]6acus on elementary school personnel the first year, followed by middle

school personnel the second year and finally,
4
secondary level personnel

the third year; The participants were viewed as' "change agents."

.

personnelReflecting Goodlad, teams of teachers, administrators and other ersonnel

from individual schools were to be catalysts for something akin to a

"ripple effect" in extending career education.

4trategy design.
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Figure 1 summarizes ,the

SUMMARY SCHEMATIC
STRATEGY POR IMPLEMENTATION OF CAREER EDUCATION
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This final report addresses the second cycle of the career education

institutes daring the period of February 1, 1974 throui January 31, 1975.

The focus of the second cycle was the middle schOol or grade levels

ranging fr6m five through nine.

Pre-Institute riod: Program Preparation Summary

*"..7

Major goals of this Strategy were dellheatep as the training of

approximately 325 teacher/staff leaders in about 50 teams as change agents

ffor the infusion of career education, and to encourage the incorporation

of career education withiri teacher education progiams at the preservice
.

and graduate levels. To meet these goals, eleven cooperating sites at

.

seven SUNY colleges ,and four private colleges were identified by the

State Education Department as hosts for the career education inservice
, ,z4,_

,f

institutes. Two teacher educators were selected as directors and co-
,

directors at each college. The sitessandirectors included:

SUNY Albany, Albany, NY

Dr. Nelson J. Armlin, Directoi
Mr. Charles F. Graber, CO-Director

SUC Brockport, Brockport, NY

Dr. Edgar J. Tulloch, Director'
Dr. Jack R. Dudley, Co-Director

SUC Buffalo, Buffal.o, NY,

Dr. Richard J. McGowan, Director
Dr. Duane Mongerson, Co-Director

I

SUC Plattsburgh, Plattsburgh, NY .,

'Mrs'. Eileen M. Wardner, Director
Dr. Kenneth Hoeltzel, Co-Director

Elmira College, Elmira, NY

Dr. Francis Brady, Director
.1)r. Jerome Whalen; Co-Director

'Pace University, New York, NY

Dr. Ruth Fealion, Director
Dr. Phil Lewis, Ca-DireCtoft,N,

a



SUC Fredonia, Fredonia, NY
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', _Dr. Joseph M. O'Connell, Director
,Dr. Philip Morse, Co-Director

SUC Oneonta' Oneonta, 1Y

Dr. Richard Knudson, Director
Mr. Donald Starkweather, Co-Director

SUC Oswego, Oswego, NY

Dr. Douglas,,Aldrich,. Director
Mr.. Thomas Fitzgibbons, Co-Director

Pace University, Pleasantville, NY
' (Westchester Campus)

Dt. Fred'Bunt, Director
Dr. Frank Thompson,, Co-Director

.
C. W. Post College, Greenvale, NY

Dr. Julia DeCar4o, Director
Dr. Constant Madon, Co-Director

/ .

CIOE conducted six training, sessions and/Or conferences for the

twenty-two directors. The first session waS largely organizational in

nature. Introductory presentations reviewed the EPDA strategy and basic

model components in terms of the 1974 riddle school effort. Implementation

procedures, format and operationalization of the summer institutes were

also emphasized.

The second session focused on the' middle'schobl as unizt,.the VEA

./

regional career education projects and potential links between the two

efforts, implications of the change process and the unifying concepts

within career education. The third session emphasized the decision-making'

process, the -curricular infusion process, sample tomprehensive curricula

and career education in perspective.

The role of the community within career education was the basic

concern of the fourth session.-
A ptesentation by a.representative VEA

regional coordipator, a field experience,.a sharing of resourtes,and models,

and presentations and discussions by NAB's personnel constitutes the

agenda.
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The fifth session emphasized information management and sources, pro-

.

gram evaluation, program objectives and criteria. The final session

)

addressed areas abd/or concepts needirig emphasis such as the'self, group

dynamics, and the change-agent role plus other.necessary Closure activities.

In addition, individual sessions with, the respective directors were

held on the-campus of Pace-Westchester and Oneonta by CIOE staff,. As these

sites were hot fokmalEzed at the onset of the training sessions, a need -

for a day of individualized focus and consulting was necessary for up-dating.

Participaht goals and objectives, criterion references and organizing

centers with minor revisions from the elementary cycle,' were distributed

and discussed during the pre-institute period.

Materials. One approach to providing logistical support was dissemination'

.-of materials relevant to career education in the middle school. These

materials included:

-Antonellis, G. P., et. al.
Cross-Discipline Planning, 1973.

- Bailey, La rry J. and'Stadt, R.

Career Education: New Ap&oaches to Human DeveloRment, 1973.

-Deciding:, A Leader's Guide
CEEB..

- High, Sidney C. Jr. and Hall, L.
Bibliography in Carer Education,-1972.

.

-Hoyt, K. E., et. al.
Career Education in Middle/Junior High School, 1973.

- Stadt, R., et. al.
Managing Career Education Programs, 1973.

, AP.
' -Deciding: Student Booklet

CEEB..
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In addition to the aforementioned texts, several resource listings

were distributed including the-following:
a

A
- Listing of microfiche.
-Reference lists of print materials (2).
-Selected references for Career Education (CVTE- Ohio)..
-Instructional Materials Resource List.
- Listing of representative Career Education'cUrriculum
materials (3).
- Listing of resource personnel.
-Listing of communitiresotirces.
e-Collection-of sample approaches for internal evaluation
of institutes.

Several reprints of articles, or portions of articles were also

disseminated. These included

- The Learning Center. Robert Norton.

, -Using Community Resources,inCareer Education. Robert Norton.

- Role of State Education Department in Promoting

Effective School- Industry Cooperative Programs. Robert Ullery.

-Selecteearticles from Stevenson and from CVTE materials.

- Advisory Committee for Career Education.

Also prepared and distributed were two guides with applicability to

career education programs:

- A Guide for the Field Trip Technique in Career Education.

-As44.sment_of Career Education Curriculum Materials.

Selected samples of the disseminated materials and goal statements

constitute-Appendix B.

10
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, Summary Evaluation. The directors and co-directors were asked to judge
.1

' f

components of the total training series on,a five -point scale - 1=pode and,

5=exoellent. The mean ratings from six veteran directors Ind eleven

new dieectors are summatized in Figure 2.

Figure 2
Summary of Mean Ratings of Program Components ,

Program.
Components

Mean
Ratings

The sessions addressed information, skills, and resources
*

necessary for effective performance-as a director /co- director,. .8

Presentations sand activities that processes, mode/s,,relevant
theories, information and concepts within career Educatio6
addressed performance effectiveness as a direator/co- director. 3.4 ".

Overall selection of personnel to address and serve as
.

consultants at the sessions. 3.6

Materials and procedures directly related to the management (/

of summer institutes. * . 3.7

Communications between directors/co-directors and CIOE staff., 4.0

Support from CIOE during this organizational pre- institute
period. 4.2

Currimilum and concept material's:

a) bibliographies, ref4rences and resource lists.

-13) article and information reprints.

c) suggested schematics and models.

d) team/participant objectives.

e) criterion references.

f) 'learning centers.

4:3

4.2

4.1

3.8

3.6

General climate of the meetings during the sessions. 4.2

OVERALL MEAN 3.9.



In response to the question; 'As of June 6', 1974, how do you rate
.

your readiness as a director/co-director?", the mean readiness rating by
- -

new directors was 4.1. The veteran directors rated their readiness at

4.2.

Three open-ended reactions were requested in terms of assistancell

emphasis andrecomMendations. The responses, after categorization and

synsynthesis
A..esis constitute Appendix A. ,

'e
,

sa.
Based on the'feedback, the six training sessions seemed to have

..1

. ' ° . .

generally provided the information, skil1p, resources, activities,
'.. .

consultants and materials that directors and co- directors perceived as'

. .
...

being necessary for institute_ implementation during the summer. .

. , ,
.

.

Communications, support and meeting a aswere rated as satisfactory.

Perhaps the fact that both new and.veteran directors rated their

readiness foi the summer at over'fgur suggests that the major goal of the

trainingsessions was indeed achieved.

Three recommendations emerged for the third cycle. One wasfor a two

or three day director conference in February with interim communication

by phone and tail followed by a final wrap-up one-day session in May.

The second recommendation was to provide a forum for director ex-

'change of ideas, resources, and strategies with each director being given

an opportunity to demonstrate, share, display and/or present:
.

. .

p The third recommendation that emerged from director feeklback was the

need to carefully examine participant selection for the third Cycle.

p.
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Participation was, as a'team representing a middle school (approximate

grade levels 5-9): Institute exp eriences were gene4Ally planlid to

. provide skills, motivation for participant acceptance of a change-
_ .., -

rblp in their hoMe schools. Administrative support was required in

.

_ .

. ,

.4

of fiv- of Participation during^the summer. A.cdmulative experience
. . .

poriunity for each team to subiniit a staff-develcipmentincl

proposal for,a mini - grant. Administrative support for the proposed

2 .9e .

inservice activities and °subsequent released time was also required.

O..' 7

The eleven"linstitutes scheduled their five-week workshop as follows:

June 24-July 26

a

. C. W. Pot
Elmira

July 1- August 2

Brockport
Plattsburgh
Fredonia ,

Pace-Manhattan
Buffalo

Pace-Westchester

July 8-August 9

Albany,
Oswego
Oneonta

a

.Tifo visitations were-made to each of the eleven sites by the CIO4
4

staff with,the purpose Allerving as third-party evaluators and of-pro-
.

'vidingjogistical support and advisement. .

The visitations provided opportunity fdr participation by t he CI

0

staff, in the institute's scheduled program whenever directors felt such input

.-
4
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was appropriate. These formal inputs totaled six and included presentations;,..1
group discussion and small group work. As third party evaluators, the

v.
visitations provided opportunity. for discussion andt,i4erchange with

participants and.directors at pach.site to determine effectiveness of

program in-terms of outcomes,

Summary Profile of the Eleven Sites. /n general, the teams at the eleven

institutes represented a cross-section of disciplines including home,

economics, music, social studies, math, science, language arts, library
.

plus other areas. There were few guidance counselors as team meMbers---

atAtal of twelve at the eleven sites. DireCtors at all eleven

,institutes encouraged the participation of administrators with at least

two sites having reported that a "special administrators day" had been set

aside. Generally, the teams expresseda sense of having the support of

their respective administrators to some degree. Three sites had

administratord,as working teaM members,

Directors,at each ofethe eleven lfites incorporated a system of in-
.

ternalevaluation into their programs. This immediate and systematic

feedback aided directors in the smery day planning, and decision-making.

Eighty per cent of the directors utilized feedback forms to be compietg

,*on a regular basis - usually weekly., In addition to forms, directors pro-

vided opportunity for informal feedback either with the teams as a whole

7
or with elected representatives. The remaining twenty per cent

recognized feedback as inherent within institute tasks. Group sessions

were an'integral part of these tasks.

14

t#
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Institute Pe'ii6d: Program Imjlementation Summariv e

During thePtmmer,328 middle school educatorattended'five-week

career education institutes at the eleven sites. Figure 3 summarizes the

-enrollment at each site.

C

FigUre 3
EPDA Institute Summary'Tabulation

Institutes, . Ntmber
of Teams

Numlier'of

Participants

Number of
Counties Represented

Albany , -6 31 5

Brockport 5 30 2

Buffalo 6 33 2

Elmira 5 33. 3

Fredonia 5 28 2-

Oneonta 6 '51 4

Oswego 5 26 3'

Pace-Manhattan 6 26 3

Pace- Westchester 6 33 3

Plattsburgh 6 30 3

C. W. Post 5 29 1

TOTAL 61 328 31

5
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Group dynamics serve as a vehicle for feedback whether ;gbh a focus

was planned or impromptu. Time was devoted to group relationships at.

all institutes to' me degree. The majority of directors focused the

interrelationships of the group on tasks which demanded'the emergence. '

of dynamics among team members.

Articulation within the summer institutes was aimed at three

audiences:: 1) regional VEA career education coordinators, 2) 1973

eloperitary EPDA teams., and 3) faculty and staff of the hosts

In nine of the institutes, VEAcoordinators cooperated with the

4
career education workshop to some degree. The extent of involvament.by

the VEA directors varied witAtn each institute. In about fifty, per

cent of these sites, VEA coordinators presented and attended as requested.

In the remaining fifty per cent, the local VEA coordinators playiggra

greater role by working closely with the EPDA effort especially with

those teams within their respective projects. Two of the eleven'in-
-

stitutes have no VEA project in their locality.

Articblation between the 1973 elementary teams and the 1974 middle

school teams has been a concern at nine institutes. One of the institutes,

was in a new geographical area, from last year, therefore had no 1973

resources.

At each site other members of the faculty and staff of the host

institution were invited_to participate in the summer workshop.

Appropriately, veteran directors tended to expand_the roles of their staff

that had been stimulating and supportive of the concept during the 1973

cycle.

1
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All directors planned for follow-up to the 104 participants in-

oluding total group meetings, team meetings, conference participation

and consulting.

At thirty-seven per Cent of,.the sites implementation of career

r 7
education at the pre-service level has advaAced in varying degrees. For

4
example,'two sites have included=com-petencies in career

5

education as

part of the ProgrammiA4 for elementary levels. Two sites have indicated

that preservice ;student teaching" has incorporated "career education to

some extent with one of these offering definitive experiences. One site

is offering a Credit undergraduate course in career educatiot for English

majors. Another site is requiring modules of career education Within the

preservice program. At about sixty -three per cent of the sites, the

implementation of career education at the preservice level is not promising.

Iroseveral,of these instandes, the mere logistics of implementation appear

0

to'be the greatest detriment. Generally, the need is verbally acknowledged;

- but the decision-mhkers at the institution do not rate it as first,priority.

At the present time, emphasis at teacher preparation institutions is with

delineation of competencies within preservice programs. This concern,

coupled with the shrinking eoonoMic market for educators, has created a

sense of diminution for importance of the career education concept by

-

-.

decision-makers. Many directors, and others involved with career education,

do address the concept within their classes. In several cases,.they have

submitted plans for undergraduate courses to address the concept although
'

to date few have been implemented. Generally, graduate courses in career

education are offered ht the majority of the sites suggesting a greatet

degree Of acceptance for the concept at the graduate level.
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At sixty-four per cent of the sites, direct64iensed that a change-
,.

agent role acceptance was beginning to emerge. Mi;the remaining. thirty -six

.
per bent, the directors' found acceptance to lesser and varying degrees.

. - 14

...-
Other.concerns also emerged during the,institute period. ,These included

'team make-up, cognitive aspects of decision,..ilaking, career guidance as a
. 4'. .

-'..

V
resource.- the applibation of infusion and t)g. change-Agent process.

_

.

.
,

Post-Institute Period: Program Outcomes and Follow-Up Summary

Each participating, team had the oppcirtunity to submIt'a proposal to

the 'State Eddcation Department for a miril-grant (up to $100Q) to aid in

staff development within career education at thq home school. .The pro-

posal was the resultant cif institute experiences, and_thr grant was to

be used in helping the team serve as change agents in extending the

concept of career education. The staff-6C CIOE assisted SED personnel

in the evaluation c4 the mint-grant proposals., Approximately seventy

per ce* of.the proposals were acceptable with mipor revisions after the
.7

initial review. Clarity of intentioqs was usually the basis for pro-

posal adjustments. CIOE personnel held telephone consultations and work

sessions With directors and/or participants as requested to aid in

1

revisions.

.
Directors identified (Product Identificdtion Form, Appendix C) pro-

duct outcomes that they deemed worthy of note at the conclusion of the

institute. These were compiled intoA "Product Flyer and distributed to

each inatitute. A copy constitutes Appendix D.

The Career Educatibn Concept. Inventory was administered to the

participants at a majority 'of the sites. The means fromj974'a nd 1973 have

little over-all variance,, The results are summarized'in Figure 4.

- 4
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Fi e A
Item Mean Profile of 1'73 and 1974 Participants

Item 11974 1973

Mean Mean

1 6.4,c. 6.1

2 6.1 . ( 6.0

3
,

2.1 . 1.9

4
,

5.8 511gz

5
I

4.3 219

6 5.9 5.5

7 4.0 .. 3.9 `;''

-1, 8 .71-9. '

1.4

9 ,

. 4.8 4.8

10 "4 ,-.
.- 6.7 6.5

11 6.7 6.7

12-
.

1.2 1.1

.13 ' 5.2 5.1

14,
, . 6.1 r 6.5

15 3.8 5.4

16 6.8
/

, 6.9
40%,

17 , 6.5 a 6.5 ....,

18 6.7 6.7 .

19 4.3
,

3.6
.

20 5.8 5.6

21 2.6 2.4

22 5.2 ., 5.5

23 3.4 . 2.5

24 5.8 5.6

25 1.7 j 1.3

.. 26 6.4 5.8

4 27 1.7- 1.2

26 6.1 5.8

29 ,11.9 1.8

30 6'.4 f 6.1

31 6.1 6.4

32 1.2 1.2.

33 3.5
t. 3.0

34 4.8 4.9

35 4.8 4.9

36 6.3 6.2

,

37

-38

6.2

3.4

5.8

3.0

39 4 4.3

40 .2 3.4

41 5.2 5.4

4

42 46.8 6.8

q
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Participants of the 1974 cycle had a mean of over one point lower than

1973 participants on item 15. Middle school personnel found that "Within

career education prpgrams, educational institutions are charged with place-
'

'Merit services for4411 students whether graduates or drop-outs" to be less

consistent with the concept of career education than did elementary ,personnel.

Cqnversely, middle school personnel found the following items to be

more consistent (over one mean point) with the career education Concept'

than did elementary personnel:
*

"Career education goals differ from general educatioh goals
in that the student learnsof himself in relation to society."

hImplementation of the career education concept re Tres a
major reorientation of local, state and national educatio al'
goal statements."

These differences on the three items may be attributable to a different .

orientation.to educdtion of middle school persoAtel, or to the redefining

of career.education over the span of a year. There tended to be greater

awareness of the concept by second cycle participants due in part to the

emergence of career education literature and products.
s

A Directors' Follow-Up Conference was held on November 7-8, 1974 in

Syracuse. There were two general purposes for the conference. One was to.

a

provide an opportunity for directors/codirectors to report on their respecI

tive institutes in terms of follow-up plans, an'effective workshop program

component and a problematic workshop component. The other goal was to

provide an opportunity through small group sessions to make recommendations',

as to concerns that had emerged throughout the cycle.

The first session was devoted to sharing and exchange among directors

of the eleven sites. The second session was devoted to small group work

and large group interchange. The recommendations are synthesiied as
ss.!.

follows:

ro
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Area #1:' Reeoitimend ways SED/CIOE can best help directors and what they

perceive as being needed if involved with Cydle III.
.

4
Problems

1. The initial announcement.

I

2. The training sessions
for directors.

Recommendations

A statement in the announcement indicating
that an "ideal" teamsbe given priority.

,2. The timing of the announcement in terms
of-March 1-initial mailing; April 15-
application deadline;. May 15-acceptance

date.

,
3. Reach more teachers by press announcement

in-NYSTA, UPI, etc..

4. Indicate that an interview with teams
and/Or principals may e required.

5." More detailed description oT,program,
requirements (change, staff development)
in-announcement and orientation

literature.

1. One extended ,session (up to three days)

plus one follow-up session to share
ideas, plans, etc. -- or mail follow-up

or exchange.,

2. 'Provision of information, bibliographies,
material reviews at with previous

sessions.

Area #2: Recommend considerations that should be emphasized in the

overall selection process for phrticipants.S

Problem

Given a thirdcycle, do
we assume secondary level
or regional choices?

2. Third level reduction in
financial resources.

Recommendations

1. In view of overall project and implicit
coptitment, strongly recommend secondary

1. Decrease stipend to $50.

2. Limit team size to five maximum, four
"linimum with alternates identified.

3. Deprease.number of teams,

a
21
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3. Administrators' apparent
apathy, lack of support, mis-
understanding, etc.

,

4

4. The role of BOCES personnel.

5. Preferept or not to
districts with efforts
in career education.

-

1. Revise administration commitment torn:

to insure principal sign-off.

2. Explicit SED announcement.

3. Involvement of union with recommendations.

4. Consider alliances with regional groups
such as study councils, BIE, etc. to
insure post-summer support.

1. Integrate for information and advice as

locally feasible.

2. Consider non-credit attendance.

3. In'some rare cases, may consider a BOLES
teat that has diversity in terms Of
subjects, exploration, etc. (don't
exclude but don't seek openly).

1. Depends on whether the impact of
Cycle III is defined as "diffuse" or

"concentrated".

Area #3: Recommend strategies to encourage attainment of greater cognitive
depth by participants. v-

.

Problems

1: Theory presentations
a seem to be resisted and

perceived as impractical
and unimportant.

2 The amount bf unfamiliar
- material creates unreal
- pressures (i.i. models,
oror clusters, lectures,

theory, ERIC, eta.).

3. Extensive and too
cognitive and objectives.

4'

Recommendations

1. Demonstrate the "how" and "where" of
theories with focus on eventual need for
future reference, preferably through one
experience.

2. Selected reading resources as ongoing
integral component.

1. Emphasize the process of selective and
critical reading,with a need for constant

. development of knowledge with less focus
on "now or never"-
w

1. Prioritize only necessary objectives and
identify alternatives to effect needed

skills (i.e. affective).



Area #4: Recommend strategies to improve participants' attainment of skills
needed for infusion techniques.

Problems

1. Application level of
curricular infusion

1 skills.

Recommendations

1. Examine and interpret existing curriculum
materials without an emphasis of'"creating".

2. Explain expected student outcomes.

3. Identify career education outcomes which
can be an integral part of this existing
curriculum.

4. Suggested tools: cluster concept, objectives
of other efforts, simple behavioral objec-
tives, community resources, role playing,
interviewing, analyze infusion as,related
to all learning experiences; use of career
education as ,',jumping - ,off" for infuSion,

analyze place of unit in curriculum-to
avoid fragmentation.

Area #5: .Identify and make recommendations as to resources, techniques or
references that address the change-agent role.

Problems

1. The validity of the
changeragent role.

2. Participant matura-
tion to function as

change-agent.

Recommendations

1. Key elements are selection process and
administrators.

1. Problem of covering material for
regents.

.2. E'taluation of team 'functioning through
"Moongame".

Area #6: If CECI questions are related to objectives, identify and
demonstrate meaning.

Problems

1. Different kinds of
knowledges at secondary
level.

C.

Recommendations

1. Identify thee knowledges, i.e. roles
...- of teachers/counselors and decision-

makers, etc.

2. Devise system for assessment of partici-
pants,.i.e. paper/pencil tests, micro
teaching, mini lessons, simulation.

3. -CECI not recommended as appropriate.
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Area #7: Suggest and recommend structure for'the mini-grant propotal that
would aid in writing and reacting.,

Problems Recommendations

1. Proposal writing takes,an . 1. Suggest a model and provide samples.
inordinate amount of time,
creates anxiety'and affects 2. Provide a checklist that notes essentials
morale of participant to be included in proposal.
efforts. « ,

.,-" 2,

Area #8: Suggest and recommend as to feasibility of Systematized feedback.

Problems

lr
1. Th'e need for systematic

feedback.

Recommendations

1. Identification of who needs feedback
(SED, cioE, directors, home school,
inter/intra schools, etc.) and the
kinds needed.

2. Explicate expectations at appropriate
time-points.

3. Telephone conference call:

4, Use of cassette in questions-and"-answea.

5. Standard survey form(CIOE)'to aid and
give direction to director follow-up.

6. Distribution of change models.

7. Reasorlable expectations.

8. Brief periOdic meetings with directors
based on implementation of inservice
programs.

Area #9: Identify what specific evidence you as directors accept.as indication
of needed understandings.

Problems
4

Recommendations

1. Identification of 1. 'Identify a cluster of measures.
"what is known or of
what can be done by 2. Institute regular feedback so that changes
participants. Can be made,.i.e. daily written observa-

tions, Viritten evaluations, mini-proposal,
follow-up, Corneil.visits, observation of
participant8,'CECI, etc.

24)
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.

Area #10: Are.there any discernible,trends for change based on the summary
of institute objectives? s

Problems

1. With about half of the
reports missing,Ino
trends are discernible.

Recommendations

1. Ratings may be self-fulfilling.

2. Participants should have also
rated validity.

S

Area #rl: Identify potential opportupities to extend career education to
our college campuses.

Problems Recommendations

1. How can career educatiOn 1. -Graduate and undergraduate Classes.
be expanded on college
campuses? 2. Use of previous teams as resources

congruently with refining and updating
expertise.

3. Library uses.

4. Examination of own choices by pre-
service candidates.

. 5. College teachers to be reSponsible for
career exploration within on programs.

6. 'Provide internships -- industrial and

non-institutional.

7. Campus -- serve as information
clearinghouse for past teams.

8. Public relations to other schools.

'9. In-house inservice activities for
teachers in methods courses.

10 Groups .of teachersstaking industrial
trips for course, credit.'

11. Courses for industrial trainers'
(Employment Trainin4 Act).

.
. 2.5
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Area #12: Recommendations for assessment of EPDA effort.

Problems Recommendations.
1 v

. . .

1. Need for follow-up
.

1. Assessment is strongly recommended.
assessment. . 0

2. Team leader is viewed askey person..

These reco

3. Directoii should be made aware of

. assessment activities within
respective areas so that they'may.be
supportive in whatever manner each
'director sees as appropriate. . *

ir

dations provided direction for the third cycle, and

.basis for the director subcommittee, selected at this conference, to con-
,

sider'selected areas in greater -depth in a series of meetings.'. 101

k Dkrectors/co-directers.were also 'charged with preparation of &final'

report for the State Education Department.. 1n those copies received by

. ,
CIOE, the problematic -areas seemed to be reaffirmed.

t. 1

As part of these final reports, the State Education Departmept requested

a summary,of the validity, degree of`achiellement, activities/resources,

and evidence of objective achievem ent ink terms di participant goals and

objectives.: A synthesis of. this portion of the final report constitutes'

.

Appendix E.' The.synthesis was reviewed by the Directors at the November
,

'meeting and related'to areas 3 and 10. (page -18 and 21).

.The'staff at CIOE continually seeks to encourage the interfacing of
. 4

career education programs between 1Wi and EPDA effdtts. Informal observations

,and communications indicate that, cooperation betwden the two efforts is

growing and becoming more efEective.in its grovitg. The Career Commentary'

continues to offer the opportunity to serve as a tool to disseminate in-

formation about:career education efforts across the, state.
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During this post-irilAitute period, me staff developed proposal
. ,

for Cycle III -- inservice institutes at the secopdarAtlevel. The pro-

.; 1
'I

(

poial'was deVeloped inlight of feedback and
'
outcomes from the-previous

./ 4

(3 tw o 'cycles,

As the secondary. level ip the concluding phase, a summative assessment

of the three-year program is part of this final year's effort. The

strategy for the assessment_is comprised of a mail questionnaire con-
;

si.sting of three schedules: one for, individual participants, one for

the team as a whole, and one for the administrator of the participating

school. Intervie s with a subsample of participants will follow the survey

with a focus on as and/or questions that demand explication.

Involvement with this 'career education effort, and its relevant
/

i ,/
.x

resources and materials indicated a need for critical examination of these

1.4w materials. In response tb this need, an Instructional Materials Evaluation

:?fort was undertaken. Prior to the conclusion-of this evaluative(effOrt,-

Ou
%-

approximately 140 pieces of commercialli prepared career education

materials'will have been critically reviewed by teams of.trained educators.

Summary and Recommendations
k

Consistent with the objectives of the proposal-for career education

at the - middle school level, the staff of CIOE has assisted the Stath

Education Department in the modification of the state-wide strategy and

model for the middle school. Six training conferences'and one follow. -up

_ conference were held durilfg the pre and post institute periods. Logistical/

advisory support and third party evaluatory visitations were provided during,

the institute phase. CIOE,assisted as appropriate to encourage strategies

2.7
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at the collegiate level to implement career edubation. Also, assistance

was.provided to the State Education Department in the evaluation of mi

grant proposals. Outcome products-were identified, along with a contact

personin a flyer delineating those materials selected'by directors. CIOE

lk

continues to facilitate articulation among local VEA and EPDA,(both cyclts)

careereducation efforts as apptopriate and,feasible._ Both formative and

summative evaluation continues to be addressed.
. -0,...? t

Specific recommendations suggested by this report include the following:

a) 'Compile and distribute a director- recommended resource list of

personnel and materials as suggested by the sharing at the

follow-up conference.

b) Provide one extended training session for "directors with a one

.
day follow-Alp session for sharingwith interim mail and",

telephone contacts.

c) Continue to seek product outcomes that are worthy of identifica-

. tion and dissemination pf this identification,to directors for

appropriate utilization.

d) .Continue to encourage the utilization of expertise that now

exists in the field (VEA, local previous EPDA,teams) within the

third cycle. This involvement provides recognition of:

achievement as well as opportunity for inputs to local, regional

and state activities.

e) .Continue to provide a,tool for communication of career education

effortS through the Career Commentary.

f) Relate the focus of the third cycle to needs and expectations.

g) RefeF to the synthesis of director recommendations during cycle

three.

Continue to collect and disseminate appropriateaterials that

may be use41-to the directors in the implementation of the

summer workshops.

A

7.R
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APPENDIX

What additional/assistance would you have welcomed during this

period as director or co-director?

15

O

Seven 'of the thirteen comments made'in response to this open-efided question

were kelated to the aspect of interaction and sharing. These comments included:

1. Additional time to interact with other diredtors with respect

to problems, effective activities, etc.

2. More actual material on how it was done before (although I got

much of this from last year's director) and good material there
.(\ ,

is available (so far I haven't found many good books on career

education, e.g. Evans...).

3. A sharing by of all aspects of the program ... in a way

that` odels final session.

k.y

4. More input from other directors regarding their institute plans.

5., Perhaps earlier emphasis Upon-what each team did day'by day last

year -- an overview.

6. A pairing with an experienced director who would "walks' me

through all aspects, of the positign.'

7. Sharing from beginning sessions of materials and activities

by directors.

The remaining six comments were distinct in nature and include

1. Veteran directors did have to sit through material they kn

There should be more individualization.

2. More and earlier publicity to the schools in order that the

process of team selection might be more successful.

0

the following:
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3. A bit more "doing" -- broader explanations of differences

at new level. So much seems same -- expected more "new".

4. It'was very well planned. Perhaps advance notice of all

agendas might have given us ideas for input, queStions, etc.

Tit

. You covered most of my expectations and needs.

6. In general, workshops proved both valuable and interesting.

Please identify ... any aspects or components of the six sessions that

you pqrceive should have been addressed differently An terms of

emphasis, sequence or timing.

Eight reactions were offered in response to this ope6-ended question.

comments do not fall into categories but each are distinct:

1. Different room arrangement for discussion, exchange of ideas/ °

' materials and sharing.

...sessions could have been differentiated for new and

veteran directors at certain times.

3. Cut down on theory and abstractions. Perhaps could have cut

down on number of sessions and packed more into each one...

4. Mini-iirant.

5. Some presentations seemed to support concepts that were in

dirept opposition to career education.

6. Deeper study into exploration:

7. .I was a little overwhelmed by materials.

8. Pleasantly surprised at readiness this year, after year of

ambiguity. .
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Rethink the six sessions as a total experience. Describe your

.
recommendations for the third cycle. Please touch upon such

aspects as organization, approach, format and the like.

Thirty-five reactions were offered to the open-ended request for r( ecommen-

.

dationp fpr the third cycle. The first group of-eight that are summarized deal

with a need for sharing and exchange:

1, Include more 'time for sharing 'among directors.

2. Develop more small group activities.

3. We need more discussion of activities and materials you can

actually use with the team. The'p.m. panel at this WilfindWw
...,014.44;04.41

session was excellent for that reason. An exchangyof-

shilosophy, ideas and approaches are really what its all about.

4. Less emphasis on basics -- more emphasis on practical, real

problems and prodedures in conducting an institute.

5. Organization, location,, format are excellent V" we just didn't

have enough time to exchange ideas and xiewpoits -- some pre-

sentationS did not relate to middle school.

6. Mofe opportunities for sharing ideas with one another for ways

t

of meeting objectives.
4

7. No or little opportunity for formal verbal feedback during the

sessions.

8. I enjoyed very much meeting a very interesting group of people.

Iiregret only that we had such a limited opportunity to interact.

Four comments were related to the problem of providing background for new

directors without boring veteran directors:

1. Start next cycle with needs assessment of participants.

.4

4
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2. Difficult-to .comment on series...attended
_

ly two.,..perbap

involve...directors dn...planning.
.

3. ,How to bring'new..."up-to-dater-without rehashing'earlier
or

levels.

4. AdministrAftavession separate.

f

Seven reactions, were concerned with format and activities:

1. The format might have less formal presentations of the

lecture type.

2., Mini-lectUre presentations tied to practicaLimplication

and institute implementation.

3. Sessions were too long -- four hours is maximum sitting!,

4. The long lunch hours seemed somewhat a waste of time. I

,guess I'm just not used to this.

5. Some comments made about utilizing some veterans more than

others -- made unused feel badly?

6. Too much talking at -- far tRo6little group discuspion

poor...arrangement of seating.

7. Mort multi-media dimensional presentation.

Seven reactions. referred to timing and location of the sessions.:1''

1. Locate me-aings in different parts of the state.

2. Earlier starting meetings...not spread out...maybe a

three-day session...woulobreduce travel, demands on

some directors..

3.- The agenda of each meting sent' out and recei.l.red prior

to the scheduled meeting dates.

4. Start earlier -- January at least!

r a2
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5. All sessions completed much earlier so that orders for books,

materials, etc., could b'e placed sooner; that,we could feel

completely trained prior-to time for putting program together.

6. More meetings in a Closer location.

7. Fewer and longer Sessions...one in Hawaii.

The 'remaining nine comments are summarized as:'
r,4

-
.

-

1. Earlier and more detailed information' from State Education

Department.

2. ...we dealt with an enormous amount of information and met

in a*relatively short period of time.

. 3. Format: presentations in a.m. and nuts and bolts in p.m.

4. Possibly more emphasis ...on providing the titles and

publishers, of media as well as annotated bibliographies

on various references.

5. Perhaps it would help if the criteria by which teams:are-

being soles:At:lc-A could be made known to those who'requested

application_ forms.

6. Nice Job on organization.

-.7. -Thank, you for being around -- greeting us and seeing that

allis'well..

8. .1 can't recotmend any basic changes because it has been a

well organized, sensibly designed series.

9. Everyone associated A.th...sessions...hai been kind,

helpfuli cdnsiderate and most gracious.

.

'r

- t
,

,1



APPENDIX-B

A GUIDE FOR THE FIELD TRIP TECHNIQUE
IN CAREER EDUCATION

.20

The field trip is an instructional technique that offers

potential,for effectiveness within Career Education. To aid

educators in utilizing this tool effectively in Career-oriented

programs, the following synthesis,and checklist has been com-

piled. Part I is devoted to considerations within the decision-
:

making process as.to the efficacy of a field trip. Part II

is devoted.to considerations relative to the effectiveneSs of

the experience. Section A focuses upon the planning stage'and

Section B on the field trip implementation, follow-up and

evaluation.

Why-A Field Trip?

Utilization of the field trip- is 'warranted as a technique

only in terms of instructional objectives. Teachers and

students must determine whether the field trip is the most

effective and efficient procedure to obtain the experience

and/or information relevant to the learning situation. Within;

a career education program there are several objectives that

may suggest the field trip technique. Illiagtrative objectives

of this typenciude the folloWing:

1. To'define an occupational role

2. To obtain a description .of an occupation

3. To determine attractive/unattractive features of an
occupation

4. To determine importance of an occupation

5. To determine personal and technical qualifications
of an occupation
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6. To determine educational requirements

7. To discover the potential rate of 'earnings- .

8. To determine the opportunities for an occupation

9. To discover the entry routes into an occupation

10. To discover related positions to an occupation
3

11. To initiate or maintain interest in career development

12. TO increase appreciatibn of the many ways of earning

.a living

13. Td positively influenc.p community-school relations

In terms of such career-oriented objectives plus other
a

academically-oriented

the field trip becomes

instructional objectives, featibility of

a consideration.

4

PART I

Yes No 1. Will a field trip aid in clarification of
concepts that, are suggested in the classroom?

Yes No 2.* Can the experience of a field trip be infused
with subject matter?

Yes No 3. Will a field trip be supported by staff,
administration and parents?

.Yes No 4. Will a field trip help correct misconception's"
(i.e. interrelationships and factual content)
through direct obiervations?

Yes No-- 5.- Will a field 'trip be worth the expenditure of
time, money and.effort?

Yes No 6. rt- there a facility in the community to visit
that contributes to accomplishment of instruc-
tional objectives?'

'Yes No 7. Will a field trip serve to accomplish objec-
tives more thoroughly than if representatives
only are sent to report back to the total
group?

-"Yes No

z-

8. Will it be mare effective to invite a resource
'person to the classroom or show a videotape
of the facility than to undertake d field trip?'



Yes

- 3.-

9. Will the trip pramide an adequate sampling
of desirable factors or processes?...
for example:

Yes No a) Opportunity to interview worker
within job context

Yes N b) Opportunity to observe working
conditions

Yes No c) Opportunity to experience environ-
,-,

ment of occupation

Yes No d) Observatioat of worker dress

Yes No e) Observationof process/procedures
related to occupation

Yes No f) Opportunity to explore affective
aspects of worker lifestyle such
as satisfaction, attitude, and
perceptions

Yes No g) Opportunity to observe cooperation; :
interrelationships and inter-
dependency of workers

Yes No 10. The field trip is valuable to other factors
that are discrete to the particular unit or
focus of study.

*".

f .

Number of eyes" answers

Number of "no" answers

Decision: Take'a field trip

Not take a field trip

PART II

Section A - Planning for a Field Trip
.11

Ai

,

e ' No .1. Has a survey of potential sites and personnel
suggested an optimal facility for meeting
objectives? ,

. Yes No 2. Has-adequate information (i.e. products,
Tolicies, processes) been obtained about the
visitatibn site?

Yes No 3. Does scheduling, at School permit a trip to
this site?
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Yes NO 4. Is the schedule:that is time and day,
feasible?- .,-

Yes -No 5. .Has the administration and other staff
given support and approval for the trip? 1 -

Yes No 6. Do parents support the trip?

Yes No 7. Have arrangements%been made and sonfirmed
at the visitation site?

Yes No 8, Have representatives of the visitation
site been informed as.to background, type
of information anetype of experiences
being sought by the visitation participants?

Yes No 9. Will there be a visitation guide or director
at 'the sitet

Yes No 10. Has the-leader or teacher previously
experienced the trip?

Yes No 11. If transportation is necessary,., are facilities

available?

Yes No 12. If the necessary transportation is available,
21- have 'definite arrangements been made?

.

Yes 'No 13. If4financing is required, has a Source been

. approved?

Yes No 14. If needed, have arrangements been made for
parents or other personnel to accompany the

group on the visitation?

Yes No 15.4 If required, are all consent forms completed?

---Teacher-Pupil:

Yes No. 1. Has the need and motivation been established
for the trip?

Yes No 2. Has an understanding of the specific purposes
of the trip. been established?

Yes No .3. Have desired outcomes of the trip been
established?

Yes . No , 4. Have student committees been organized to

help with planning, process and follow-up
of the field trip?

Yes No 5. Have committee and individual responsibilities
been identified?



Pe

5

Yes No Thank yous

Yes .j No Reading -

Yes No Interviewing,

1.# Yes No Note taking
os

Yes No Observing

Yes No Drawing

Yes No Asking questions

Yes No , Summarizing

Yes No Speaking

Yes No Evaluating

Yes No 6. Has the use of other instructional tools
such as reference reading, films, filmstrips,_
records, photos and resource personnel been
utilized to proyide a comprehensive back-
ground for the trip?

Yes No 7. Have pupil questions relative to such aspects
.as environment, satisfaction, skills,
abilities and requirements, been identified?

Yes No 8.. Have teachers and students formulated a
checklist to be carried by all on the trip?

Yes No - 9. Is there understanding of any necessary
safety or .special'regulations such as dress,
behavior and materials?

Number of "yes" answers in Section-A

Number of "no" answers in Section A

Decision: Planning for field trip is complete

Planning for field trip is incomplete

1 1

Section B'- The Trip , .

Yes No 1. Is it possible for the participants to
organize quidkly and .begin the experience?

. .

Yes No 2. Do the participan ts functioin specified
roles whenever appropriate?

Yes No 3. Are the techniques designed to emphasize
'aspects of the trip implemented as appripriati
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Yes, 4. Do the site personnel respond to objec4ves
and needs of the group?

Yes No 5. Do the participants demonstrate, that they
have been encouraged to react and question
spontaneously?

Yes No 6.' Has a_planned return trip, activity b.een
implemented?

.

-Section C - The Follow-Up

Yes. No 1. Is there opportunity for follow-up subsequent
to the trig?

,Yes No 2. Has th perience been related to the
objective of the lesson?

Yes No 3. Has the group discussed questions and concerns
formulated prior to the trip?w

Yes No 4. .Have observations made during the trip been
discutsed?

'Yes No 5. Have follow-up activities such as reports,
exhibits, dramatizatiOns, writing, art,
scrapbooks, maps, bulletin boards, vocabulary
and visual aids been initiated?

J._

Yes No '6. Have plans been made to publicize the tripin the
local press or the, school'' paper?

Yes No 7. Have the folloW-up thank you letters been
written and sent? ..

Yes No 8. Has the trip been summarized?

Yes , No 9. Are representatives of the visited facility
available for follow-up questions?

Section D - Evaluation

Yes No t 1. Was the trip effective in terms of meeting
instructional objectives?

Yes No ,2. Did the trip provide motivation for new
interests?

C

)

Yes No 3. Were student questions answered during the,
trip?

..f ,

Yes No 4. Are evidences of growth such as self- reliance .

or control, courtesy, critical thinking,
appreciations, communication skills observable ?"

I- 39



Yes No

- 7

.Did the trip provide a basis, for rec>merix.,
dations of,better planning and/or utility ---

at another time?

Yes No .6. Does the trip provide an addition to the
community resource file?

Number of "yes" answers

Number of "no" answers

Decision: The field trip. effectitielylet
objectives, therefore was a
profitable experience t 1

.. The field trip.did.not
effectively meet objectives,
therefore Was not'a profitable
experience and should not be .

repeatied within this emphasis

!

Comments as to effectiveness, applicability, and other aspects.

I
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Program and Team Goals, and Team Objectives folii,
EPDA Middle,,,SchoOl Teaclwr Career Education Institutes..,.

--.)

,

College ,Goals: --.

N

. ,
.../

1. To devise trat ies for developing dhd sponsoring both pre-
and inseryice ale tary teac 'her training activities, coursers, work-
shops and institutes ip career education.

2.-,-To serve as a Resource Center in Middle School Career Edgcation
Curriculum Development available to area schools, middle schOol educa-
tion personnel, and other Colleges with middle school teacher training
programs.

.

.
-

.

3. To develop an awareness fgr the exigency of career education
goals,:concepts, skills, and knowledge as viable curriculum dev,elop-
ment and instructional competencies needed by middle school teachers.

4. Toltr,ain one middle school teacher educator to assume a leadership
role in the. college's efforts to develop both pre- and inserviee --

career education activities, courses, workshops, and institutes for
the middle school teacher and administrator.

_Participant Team Goalsnd Objectives:
.0

1.6 The team will develop understanding for the role that Career
Education can and should play' in the educational matrix of all youth.

4.

1.1 WilliidentifAhe discontinuities and contempory problems
that have led to proposals Career Education.

1.2 Will trace the historical a cedents of the areer Educa-
.

, .tion movement.
1.e3. Will identify and interrelate the major theoriescrof career

:, development.
m

.

,1.4 Will examine the working definitions of the Career'Educatidh,

concept proposed in Regents Paper #11; CIOE'A position,
papers and USOE's CCEM. .

- 1.5 kali identify.the competencies needed for entry into an
oecupatioh and/or the world of work asexemplified by the
concepts of Career Education. .

. .

1.6 Will identify the develOpmental needs Of.middle- lool
,

children thatcan be met through Career Educatio .

e's

2.0 ,The, team members-wilrenhance their knowledge and appreciation
of the world of work and the dynamics of the discontinuities imposed
by the iMpact of accelerating technological change.

2.1' Will test attitudes; appeciations and understandings
against those of people invdlud in other occupations.

2.2 Will become aware of occupational entrance level xequire-
ments and their historidal trends ;.

"ft L



Program & Team Goals, and Team Objectives. Page 2

2.3 Will develop a sensitivity to the rapid evolution of new
career opportunities. -

2.4 Will develop an*awareness of the methods by which future
needs for laboi-ers, technicians and professionals are
projected. .

. ,

2.5 Will develop an awareness of the alternative programs of
preparation available for meeting occupational, entrance
level requirements. .

2.6 Will develop an awareness of the techniques and uses of .

job anaiy-sis and task analysis by those developing occupa-
tional curricula.' ,

3.0 The team will develop the necessary knowledge, understandings)
fot

,

,

and skills specific to techniques of curriculum modification through..
. infusion with Career Education elements:,

11-

3.1 Will examine extant'school district goals. 4
,4

3.2 Will examine existing Middle school curricula to determine
student'learning.outcomes sought through extant learning.

. *- experiences.,
--,,

3.3 Will'identify primar' sources for career relevant infOrmation.
3.4 Will understand the usefulness the "occupational cluster-

.
ing" concept as criteria f aluatihg, assessing and

A managing knowledge of the orld of work. 1

3.5 Will develop skill in id ratifying student behavioral
outcomes-to be sought4thrOugh middle school curriculum ,....,

.infusion with career relevant learning experiences.
3.6 WilLdevelop comprehensive grade level learning outcomes

' incorporating extane'learning Outcomes,wit4 career educa-
tion learning outcomes. .

3.7 Will identify subject area concepts, units and /or learning
experiences that will.serve as organizing centers through
which comprehensiye grade level, learning outcomes can be
sought.

3.8 Will develop skill in constructing measurable performance
. (behavioral objectives).

. .

3%9 Will develop skill in constrUcting.criterion referenced
measurements for such performance objectives. ..,

4.0 The team will demonstrate the ability to plan, organize, imple-
ment and appraige,career.education teaching-learning experiences and
develop' instructional materials for classroom use.

4.1 Will identify'and 'examine alternative learning strategies.
,.4.2 Will develop fused instructional plans.
'4.3' Will develop independent Atuay programs and supporting

programmed materials.
4.4 Will develop, when necessary, supplementary Career Eddcation

unit plans.
4.5 Will plan'a learnirig information management system.
4.6 Will develop criterion referenced measurements of student

progress.

112
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Program & Team Goals, and Team Objectives Page.3

4

i
5.0 The team will plan strategies for promoting C reerEduoation

through staff development pro4ram within their hom school and/or

school district. .
/

. 5.1 Will apply the skills and understandings necessary td
#

establishment of the identity and working effectiveness

of the team.
5.2' Will develop an understanding of the change process and

examine the potential for applicatiOn of two or more
change process models in the local situation.

'5.3 Will enhance understanding of the planning process,
particularly as it-applies to involvement of diverse groups,

5.4 Will develop plans for the use of consultants and advisory

groups.
5.5. Will develop plans for communication internal.to the

school building and the school district.

5.6 Will develog'plans for external communications with the

community and its agencies.
5.7 Will develop a formal proposal and submit an application

for a mini -grant for a project to be carried out during

, the school year 1974-75.
'0.8 Will plan, develop and implement a component for staff

development .with a target or specified audience.

az
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organizing Centers

The Institute or Workshop approach to learning is designed to

release the creative talents of the participants through learning

activities that have achievement of a goal or resolution of a prob-

lem, as an ultimate outcome.

The very essence of this approach lies in the inVolvemeht. of

every participant in meaningful activities, anyone of which may
address itself to several, or allj, of the Institute goals and/or

subordinate objectives. . I

o

The Institute Director assumesthe responsibility for guiding

the total effort to ensure a balanced involvement toward a total

achievement of a matrix of established goals and objectives.

Toward this end, we propose for your onsideration these

organizing centers. An organizing center ay be viewed as a pro-

ject, activIETFsearch effort, demonstr tion, that may become

an effective vehicle for moving the group through acomplex of

learning and developmental Activities directed toward achievement
of specialized goals and.objectives and whenever possible resulting

in a usable product and/or mastery of a useful process.

For the most part the organizing centers proposed here have

been selected because they lend theMselves to team or task force
efforts. Such task force efforts during the conduct of the Institute

should contribute to the establishment of task force identity, to

mastery of the working relationships, and establishment of supportive

relationships essential if each task force is to .serve as an ef-

fective change agent uponreturn to the home schools setting.

I. Developing a Program to Explain the Career Education Concept.

P. A task force might undertake the preparation of a program
for orienting other teachers,in,their school system to the Career

Education concept. The approach might vary from a lectAe-panel
type presentation to a programmed audio-visual presentation suitable
for groups or a programmed presentation for indiyidual use. Content
would be suitable to the professional needs of the audience. Activi-

ties would include preparation and/or selection of the audio and
visual materials that would be most effec"tive in explaining the

concept.

The program might be piloted with another task'force 'or with

the total .group.

fr
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Organizing Centers, page 2

B. A task force might undertake the preparation of a program

-for orienting a lay group (PTA, Servibe Club, etc.) to the Career

Education Concept. The task force would address the concerns out-

lined in I.A., but content would be adjusted to the needs of a lay

group.

Note: If task forces within the Institute cooperate, several

prodpcts might be developed and each task forde could have

copies of the others' efforts.

II. Initiating a Community Resources Bur1.4.

After an --Inseitute activity in Lganizing and experiencing 4n

industrial field trip, a task Cprce.iniglA undertake the initiation

of a local community resource survey. An individual task force-.

might work independently within its community for three or four

days to get this underway. Products resulting from this Organizing

Center might include taped interviews, film slides, resource refer-

ral cards, criteria for selecting a field trip location, etc..),

/0, /00'

III. Identifying curriculum areas for infusin with Career Educa-

tion and learning experiences.

A task force -might exa ine the State,Syllabus, a local' curriculum

guide, or a locallyadopi tbook series in one or more subject

areas to identify career element.infusion points. Further steps

could be taken to match ements::and-pecformance objectives with

those infusion points anea.evelop instructional plans.

IV. Compilation off -an Annotated Bibliography of Career Relevant

Literature forhhe-middle school]. levels.

_Application of the Career Education elements and themes to the

selection_ of elementary literature at several reading levelsisuitable-

/for independent and/or)group reading.
\

V. Development of a Career Education Game.

A task force might undertake the study of gaming theory and

.apply it to devising a game as a learning strategy.for theaccomplish-

ment of comprehensive objectives including a subject matter area

and one or more Career Education elements.

Part of this activity could involve the examination of existing

gaming.materials'both locally and commercially developed.

VI. Development of an Information Support (Management System.

A task farce might undertake the design of a Career Information

support system that would provide access by:teachers and pupils at

the critical teaching or learning instant._

1LS



Organizing Centers, page 3

q04$

VII. Career Education Proposal.

Each task force will undertake preparation of a proposal for a
mini-grant to support career educatiofi,development in their school

during 1974-75.

The task forc'e might develop a strategy for persuading the local'
board to match the EPDA funds And role play a local meeting with
board or administratipn during which they present their request.

. .

VIII. ETV Tape Programs.

A task force might undertake preparation of several-ETV programs
for use through the school system and/or community in informing others
of the meaning of.Career Education and its implications for profession-

.

als and lay people.

IX. Career Education Bibliography.

A task force'might undertake prepaiNtion of an annotated.bibli-
ography on career education to be share with their colleagues in
the school system.

X. Testing and Measurement.

A task force might conduct search for adequate standardized
tests relating to career education elements. Part of this activity
would involve actually taking the tests.

XI. Local Job Market Survey.

A task force might select an occupational cluster, examine career
ladders. within that cluster, inventory opportunities for Focal employ-
mentnow and in the future, identify graduates who have actually entered
this cluster and through interviews determine the means of job entry-used

XII. Employment Services.

A task force might visit the local employment service, determine
seyer4 jobs of high local availability tbio high school graduates and
then d6teKmine, by visiting personnel managers, the personal character-
istics and qualifications-they consider in_filling those positions.

XIII. Finally--A Sleeper!

A task force might undertake the planking of unit of instruction
that is of high quality in all respects but does nottrelate to any
career education concept.

0-*
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This is not an exhaustive , -list of Organizing cehters., What
ideat do you and your Institute participants' want to add?

CY

XIV.
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Instructional Resources

1:0 The team will develop understanding for the role that Career Education can,
and should play in the educational matrix of all. youth.

1.1 Readings,
, Drucker, Peter F., THOAGE OF DISCONTINUITY, Harper & Row, 1968.

Toffler, Alvin, FUTURE SHOCK,. Random House, New York, 1970:

Panel: Secondary students diicussing the decisions t y must make and
what they need to know.#

Task Force Discussions:'"What are the problems in our community?"
, -

Tag:Force Reports and General Discussioo: "Are these problems
general or are some unique to particular communities?"

1.2 Readings

Wirth, Arthur G., EDUCATION IN INE TECHNOLOGICAL SOCIETY, Intext
Educational Publishers, Scranton, 1972.

Herr, Edwin L.2 REVIEW AND SYNTHESIS OF FOUNDATIONS FOR CAREER
EDUCATION, ERIC Clearinghouse VTE, The Ohio State University, 1972,.

Speaker - A regional director o gccupational education or a college
professor.

1.3 Readings

Super, Donald E., THE PSYCHOLOGY OF CAREERS, Harper and Row, New
York, 1957.

Roe, Anne, THE ORIGIN OF INTERESTS, American Personnel & Guidance
Association, Washington; DC, 1964.

, THE PSYCHOLOGY OF OCCUPATIONS, Wiley, New York, 1956.

Tiedeman, David V., CAREER DEVELOPMENT, College Entrance Examination
Board, New York, 1963.

Ginz6urgh, E., et al, OCCUPATIONAL CHOICE: AN APPROACH TO A GENERAL
-THEORY; Columbia University Press, New York, 1951.

Blau, Peter M., et al, "Occupational Choice: A Conceptual Framework,"
INDUSTRIAL AND LABOR RELATIONS REVIEW, Vol. 9, no. 4, qulyc.1956, pp. 531;542

Speaker - A counselor-educator who can undertake a report and synthesis.

Panel of participating counselors.



Instructional Resources, .page 2

1,4 Goldhammer, Keith and Robert E.,Taylor, CAREER EDUCATION: PERSPECTIVE
AND PROMISE; Charles E. Merrill Publ. Co., Columbus, OH, 1972.

U.S. Government Printing Office, CAREER EDUCATION, A HANDBOOK FOR
IMPLEMENTATION, Washington, D.C., 1972.

Gibson, Robert L., CAREER DEVELOPMENT IN THE ELEMENTARY SCHOOL,
Charles E. Merrill, Coluqbus, OH, 1972.

NYS Regents Position Paper i11, OCCUPATIONAL EDUCATION, Albany, New
York, May 1971. 3

Presentationby the director: The Comprehensive Career Education Model.

1.5 Goldhammer & Taylor, Ibid.

Gibson, Ibid.

Speaker, personnel manager or plant manager.

Panel, workers'. om a local; business.

Interviews, neighbors: a field, trip to a factory, parents, random
contacts. .=

Discussion among itstitute participants

1.6' Havinghurst,,,Robert, HUMAN DEVELOPMENT AND EDUCATION, Longmans, Green
and Co., Inc,, New York, 1953.

Maslow, A. H., MOTIVATION AND PERSONALITY, Harper & Row, New York, 1954.

Rogers, Carl R., ON BECOMING kPERSON, Houghton Mifflin'Co.,-Boston, 1961.

Speaker) a developmental Oiychologist from the college faculty.

2.0 The team members will enhance their knowledge and appreciation of the world.
of work and the dynamics of the discontinuities imposed by the impact of
accelerating technological change.

2.1 Field trip to a business or industry with planned interviews of workers,

Reading including such contemporary fiction as Arthur Haley's WHEELS,
newspaper articles on the Vega plant at Lordstown, Ohio and the Saab
planned modifications to deal with worker dissatisfactions.

2.2 Readings
2.3 toffler, Alvin, FUTURE SH'CK, 13andom House, New York, 1970.

Berg, Ivar, THE GREAT TRAINING ROBBERY, Beacon Press, Boiton,
1971.

U.S. Dept. of Labor, OCCUPATIONAL OUTLOOK HANDBOOK, Washington,
DC, 1972.

4.9
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Field Trip - combine with 2.1

Speaker and/or panel - Personnel managers-and business executives.

2.4 Speakers from state labor department, state employment service,
county planning commission, State Vocational Advisory Council,
college faculty.

Reading

Morton, J. E., HANDBOOK 'FOR COMMUNITY MANPOWER SURVEYS, W. E. Upjohn
Institute, Kalamazoo, MI, 1972.

,2.5 Panel(s) including:

/education coordinator, private' trad schooll administrator, two-year
ce counselors, BOCES occupat nal edcation director, industry-

.
college director of instruction, twiyear college director of

,.. continuing eddcation, an employment ervice counselor.

Speaker(s)

A representative of a registered union apprenticeship training program,
a representative of an infistry-based trainirig program.

/ Field trip(s)

BOCES occupational education center,. agricultural and technical

college, community college.

2.6 Speaker: state employment service, curriculum coordinator from Regionil

Dccupational Education Center, professor of occupational education.

Reading

Fine, S. and W. Wiley, METHODS FOR MANPOWER ANALYSIS, Upjohn Institute,

Kalamazoo, MI, 1971.

3.0 The team will develop the necessary knowledge, understandings and skills

specific to techniques of curriculum modification through infusion with

Career Education elements.

3.1 Copy of local school district goals.

Speaker: The building principal of the team.

Panel- schoOl board members.

3.2. NYS State Syllabi.
Textbook series in use.
Local curriculum guides or handbooks.
Special programs, e.g. AAAS science, etc.

ti
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3.3 DICTIONARY OF OCCUPATIONAL TITLES.

OCCUPATIONAL OUTLOOK HANDBOOK.

The commercial occupation information services currently subscribed
to by your school system, e.g. Chronicle, SRA, Mid-Hudson,\etc.

B'nai B'rith Vocational Service, A DIRECTORY OF FREE MATERIALS FOR
COUNSELORS ANDITACHERS, Sextant Systems, Inc., Milwaukee, WI, 1970.

Drier, H: N.,/Jr. inAtaioctates, K-12 GUIDC FOR INTEGRATING CAREER

DEVELOPMENT INTO LOCAL CURRICULUM, Jones Publishing Co., Worthington,

OH, 1972.

World of Work, PRE VOCATIONAL FILMSTRIPS, Edu-Craft, Detroit, MI, 1972.

3.4 Taylor, John E., et al, AN OCCUPATIONAL CLUSTERING SYSTEM AND
CURRICULUM IMPLICATIONS FOR THE COMPREHENSIVE CAREER EDUCATION MODEL,
Human Resources Research Organization, 300 N. Washington St.,

Alexandria, VA, 1972.

3.5 Center for Vocational and Technical Education, ABSTRACTS OF INSTRUCTIONAL

- 3.6 MATERIALS FOR CAREER EDUCATION, The Ohio State Univer$ity, Columbus, OH.
To be used in connection with the ERIC Library System.

ERIC, CURRENT INDEX TO JOURNALS IN EDUCATION, Macmillan Publishing Co.,

Inc., .866 Third Avenue, New York, NY. To 6e used in connection with

the ERIC Library System.

.
THE NATIONAL STANDARD CAREER EDUCATION MODEL, Educational Properties,

Inc., Irvine, CA. i

r.

Mesa Public Schools, CAREER EQUCATIONDHILOSOPHY AND GOALS, Mesa,

AR, 1973.

3.7 The local curriculuffi

3.8 Readings

- 3.9
Liles, Sam and Raymond Bernabei, WRITING AND USING BEHAVIORAL

OBJECTIVES, University of Alabama, 1969.

Mager, Robert F., PREPARING INSTRUCTIONAL OBJECTIVES, Palo

Fearon Publishers, 1962.

4.0 The team will demonstrate the ability to plan, organize, implement and

appraise career education teaching-learning experiences. and develop

instructional materials for classroom. use.

4.1' Readings
- 4.6

Deay, Ardeth M., Nancy Straus.and John Wilcox, INFUSION MOMS,
.Cornell University; Institute for Occupational Education, Ithaca,

NY, 1973.

1+f
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Instructional Resources, page 5

The ERIC system holds many examples of materials developed by other
schools. See ABSTRACTS OF INSTRUCTIONAL MATERIALS FOR CAREER

EDUCATION. Special attention might be given to those developed
in Mesa, Arizona; Cobb County, Georgia and the State of Wisconsin.

Consultants: Your on-campus specialists in curriculum and instruction.

5.0 The team will plan strategies for promoting Career Education within-their
home school and/or school district.

5.1 .Reading

Cartright, D. and A. Zander, GROUP DYNAMICS: RESEARCH AND THEORY,

Harper & Row, New York, 1968. (Chapters 1, 3, 11 and,31)

Consultant/Speaker - Director of-County Cooperative Extension Service.

5..2 Reading

Hoeltzel, Kenneth E. CHANGE AND INTRODUCTION OF CAREER DEVELOPMENT

INNOVATIONS IN THE SCHOOL, unpublished. (Director's folder--4th session)

Panel: Participating principals.

5.3 Readings

Davis, Russell C., PLANNING HUMAN RESOURCE DEVELOPMENT, Rand McNally

and Co., Chicago, IL, 1966.

Bennis, Warren G., et al, THE PLANNING OF. CHANGE, Holt, Rinehart,

Winston, New York, 1969.

5.4 Readings

THE ADVISORY COMMITTEE AND VOCATIONAL EDUCATION, American Vocational
Associatioq, Washington,TC, 1969.

CITIZENS ADVISORY COMMITTEES AVENUES TO BETTER SCHOOLS, University
of State of New York, The State EdUcation Department, Albany, 1952. .

The Agricultural Advisory Board, A HANDBOOK FOR BOARDS OF EDUCATION,

SCHOOL BOARD MEMBERS AND TEACHERS OF AGRICULTURE, University of the
State ofNew York, The State Education Department, Albany, 1965.

Consultant: Director of regional occupational education center.

Teacher of agricultural occupations.

5.7 Guidelines will be provided by the State Education Department.

/pas
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THE CENTER FOR VOCATIONAL AND` TECHNICAL EDUCATION

Phone (614) 486-3655

SELECTED RaERENCES ON
CAREER EDUCATION

THE OHIO STATE UNIVERSITY
1960 KENNY ROAD
COLUMBUS, OHIO 43210

The following list of selected references contains some#significant documents
currently available on "Carder Education," These refer9ces should prove useful to
educators for planning, implementing, and operating careez.education programs. For
additional information., refer to Research in Education (RIE), Abstracts of
Instructional Materials in Vocational and Technical Education (Aak), Abstracts of
Research Materials in Vocational and Technical Education (ARM), and Current Index
to Journals in Education (CIJE): Instructions for ordering ERIC documents are
attached to this reference list.

ABLE Model Program. Introducing Career Education to Teachers: A Handbook for
ConsultanEau_Workshop Leaders, and Teacher Educators. Springfield, IL:

Vocational and Technical Education Division, State Board of Vocational
Education and Rchnhilitation; and DeKalb: Northern Illinois Univeisity.

April, 1972. 106 pp. 'ED 067 14.8? MF $0.65 He $6.58. Also available
from Ai3LE Model Program, Northern Illinois university, DeKalb, Illinois
60115 ($5..00).

Abstracts of Ilcsear.:h an6 Develbilment Projects in Career Educati(n. Washin;ston,

DC: Division of Vocational and Technical Education, Office of Education,
U.S. Department of Health, Education, and Welfare. June 1972. 153 pp.

ED 063 520 ME' $0.65 HC $6,58.

kaerican VocatLonal Association. "Career Education--Is it'a Fad or a'Major De-

4 velopment?" American Votational Journal. Vol. 47, No. 3 (March, 1972), en-

tire issue.

Baker, G.E. "The Teacher's Role in Career Education.' School Shop, Vol. 32,

No. 3 (November,. 1972), 35-37.

Banathy, Bela H., and Peterson, Robert M. "Employer Based Career Education (EDGE)- -

A Model Developed at the Far West laboratory for Educational Reseirch and
Development." Paper presented at the 1972 Annual Meeting of the American
Educational Research Association, Chicago, Illinois, April Ii, 1972. Complete,

text 49 pp. ED 062 539 MF $0.65 HC $3.29.

Begle, Elsie P., et a/. Career Education: An Annotatedaibliography for Teachers
and Curriculum Developers. Palo Alto, CA: AmeriCan Institutes for Research
in the Behavioral Sciences. January, 1972. 312 pp. ED 073 297. MF $0.65
HC $13.16.

ABM/sail 10/23/73
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"Career Education. What It's All Auout.-
. ,The

National. Association of Secondary
School Principals ONSSP Blletin. Ol. 7, No. 71 (March, 1973), onre

--,----
Ei
,--- -

issue,
R

"Greer Education: A Model for Implementation." Business Education Forum. Vol".

25, No. 8 (May, 1971), Pp. 3-5.

Career Renewal for Adults through Education; APoJition Paper from the National
Advisor CouncManA,dult Education. Washington, D.:: Nationll Advispry
Council on Adult Education. May, 1912. 22 pp.
HC $3.29

Childers, B.E. and Nigro Charie . os44pondary Education. Career
Education Monograph N 5,11. NC: Cunter far 0-cupational Education,
North Carolina State University. 1973. 202 pp.

1;1)1064 590 MF $0:65
-

Davenport, Lawrence, and Petty, Reginald, eds. Miebrities LndCiLreerEducation, ,

Columbus, Off: Educational Community and C nsullants Associates, Ir.c. 1SY13.
aAvaillc from Educational and Community o CtannsuL,s, Associates, Inc.,1(

683 E. Broad'Str,clet,'ColuMbu's, Ohio, $2.80.

Denues, Celia. Career Perspective your Choice of Work. Worthington, OH:
Charles A. Jones PUbliehing.Company.:197?. Available from Charles A.
Jones Publishing Company,.4 Village Gx:cen,S.E.; orthintou, Ohio.

Drier, :tarry N., J . Career DevelopEent Resources-A Gui:le to kddiovisual. and
Printed Mate als K-12. WorthiniXon, OH: 'Cnarles A. Jones PublishingCom-
Dany. May, .973. 312 pp. Available from.Charles A. Jones Publishing Com-
pany, 4 Village green; S.E., Worthington; Ohio.

K-12 Guide for int:,:gating CareeraDev6nment into local Curriculum.
lorthington, OH: Charles A. Jones Publishing Company, 4 Village S.E.,
Horthilgtn%, r)hio. .

Du:in, C. J., ,-10 Bi 1 World of Work: Occnn,0-vrrl-Vocal.lo,:al Cuida!,ce

in env THementa:7, Grades; A ifinakeok f_ar Poachers ir0 CouLoeiors.

. The Iesr aie Pres. 199.. 200 pp..

E;11 cot, Ian. r0-:cu 7.Ltion 0:ientation Wor.k. for You."

No. 8 (April, 7971J, pp. 60-65.

Evers, Rupe23 Terry, Dv.vid R., ads, Changin,L
Educatio.l. Urbana, IL: University of Illinois,
219 pp. 059 399 1417 $0.65 HC $9.87.

Garber, Bill G. 'The Comparative Effecteof Two Methods of Iilstruction Upon the
Attitudes of Elementary Education Majors Toward Career Education. Doctoral
Dissertation. Columbia: University of Missouri. Available from University
Microfilms, A Xerox Company, 300 N. Zeeb.Road, Ann Arbor, MI 48103 (MF $4.00;
Xeroxography $10.00).

Grade T,:acher. Vol. c;q-',,

'Role of Voc:%tional"Teaeher

College of Education-. 1971.

\

-.1k-da.
70,111
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0TUrnbill, William'W., chrm: Proc6edingsof\the Conferences on Career Education

(Beverly Hills, CA, and Washington, DC: May, 1972. Princeton,,NJ: .

Educational Testing Service. 1972. 103=)2.

)

U.S. Offide of Educag.on, Abstracts of Exeilplary.Projects in Vocalsnal Equeation.
Washington, DC:. Division or Vocational, and Tecbal,:al vaucatvall LI. - Office

. of Education. November, 1971. 124 w) . 1;',D.C50 189 MF iEL46.58.
...-

`.?

. SunTlarlof the Seeret'acy"s Reional Confnrezce _on Vocational Education.
VI Conference, b4 il1as, Texas, Apr-29-30, i972- Washington, DC:

_ ___...

OfficeOffice of Education, .Department of Health, Educatipn, and Welfare. 1971.......
.

e I ' . t

Wenig, Pobert E., and Wolanslw,' William D. Review. and.!qynths16 of L/teraturek
on' Job TratniL in Industa. Information Series No. -62. Coluolyits Olf: TThe.Center
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SAMPLE APPROACHES FROM SUMMER !73
FOR INTERNAL EVALUATION

p.

Progress Report by Teams

1. Activities engaged in to enhance knowledge, understanding and attitudes

about Career Education:

Activities most useful:

s .

Recommendations:

2. .Plans and activities developed to promote'Career Education within your

home school or district:

Description:

Anticipated successes and difficulties:

Useful assistance and support:

4

11th,



-2-

Weekly Report

Place X on the continuum for each day.according to your overall

evaluation of that day's program.

Least Value Most -Fable

Mondai.

Tuesday

Wednesday

Thursday

Friday

?Positive comments about this week's activities:

Negative comments about this week's activities:

t

'Suggestions for future activities:

S 0

"

..



Summative Reaction Report

1. General-reactions to the workahoim

4

2. Identification of moat helpf01 speakers, field trip's and activities:

, 4 . 401, 11 t 1 . at

3. Identification of least helpful activities:

4. Suggestions for future workshops:

5. Additional comments:

6. A,good definition of career education:

9

.a

0... I I I 4, e. AI

0

r S9
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Summative Reaction Report

Rate each item on this scale:

5-excellent 4 -good 3- adequate 21mfair 1-poor

Facilities 5 4 3 2 '1-

Directors

Instructional staff and
rusniluttaahtg I 11.

Reference materials

Provision for. group.

interaction

Workshop met expectations

Overall workshop rating

*a-

5 4 3 2 1

-Pt 5 A's with «ti 3 Ort

5 4 y . 2

,

5 4 3 2 1

5 4 21

5 4 3, 2 1

v.*

Identify experiences you have had here that you plan to duplicate,

alter or delatewh ou orginize your own career education programs.

1. ElFeriences we rovided that you plan to replicate:

2. Expeegences we provided that you plan to change or alter:

3. Experiences we provided that you plan not to uske:

4. Additional experiences that you plan to implement in your schools:

5.. Haw would you now define career education?



Self-Evaluation

Based upon your own thoughts about your obvious input to this Workshopi

how would your peers rate you as you came across to them? Circle your

response.

a) alive 10

b) turned
On

9 8 7 6 existing -

01 9
'Vril

c) committed
to career
education 10 9

d)

e)

f)

warm
person 10

real 10

innovator 10.

9

'9

9

on and
8 7

t 16 9
off

h

8 7 6 kind of

luke

4 7 6 warm

8 .7 6 fluctuates

8 7 early

adopter

Now put an X where you think you belong.

4 3 2. 1 0 dead

4 3 2 0. off
t r1 ,44 .t .1

here for
hours and

4 3 2 1 0 pone),

pretty.
4 , 3 2 1 0 cold

. -

4 3 2 1 0 phoney

4 3 2 1 0 a laggard

gl.



0WNITY RESOURCES

°C
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41

Prepared by Robert Ullery, Coordinator
Industry-Education Programs
Office of OccupationaliEd.
NY State Education Dept.
Albany, NY 12210

1. Greater Warren Community Resources: 1970

Alfred Biacciano, Director

drector of Vocational & Technical Education
Warren Consolidated Schbols
Warren, Michigan

workshop 16..te lesVat o.coirmunity resources 0.iVr

2. Field Trips In and Around Long Island ..t

JJ

SCOPE'

Suffolk Educational Center
Stony Brook, NY 11790

Comment: Availability??

tk

3. OPea Doors: A Guide to Business Resources Available for
New-York Schools: 1973

Open Doors: School-Business Partnerships
Public Education Association
20 West 40th Street
New YOrk, NY 10018

Comment: Limited availability from Ind-Ed Coordinator,
New Y.ork City

4. Busines and Industry Resources-
(Herkimer, East Madison, Oneida Counties)

Industry-Education COordinator's Office
Herkimer County BOGES

Comment: Uncertain of Availability at this time.
Being revised.

a
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Mellow Pages of Learning Resources Edited by Richard S. Wurman

The MIT Press
Massachusetts Institute of Technology

/7-Cambridge, Mass.

Comment: Available from MIT Press at $1.95

6. Career Education and the Businessman: A Handbook of Actiorillggestions

Chamber of Commerce of the U.S.
1615 H Street, NW
Washington, DC 20006'

-.. 5A, 00

Fm

Comment: Available from Chamber of Commerce of U.S. for $1.00

7, Career Education: .A New Concept in Teaching

National Association of Manufacturers
277 Park Avenue
New York, NY 10017

Comment: Available frcm.NAM, Cost9 Probably free in

single copy.

8. Elemeniary and Secondary Education

National Association of Manufacturers :

Education. Department

277 Park Avenue
New York, NY 10017

Comment: Available at no charge fram'RAM

9. Industry Education*Projects

National Association of'Manufactureis'
Education Department
277 Park Averiue

.New York, NY 10017

Comment: Can be ordered from NAM q $.S0

10. School Volunteers in New York State

The University of the State of New York

State Education Department
Albany, NY 12224

Comment: .Available in quantity from SED. Recently

mailed to all schools.

4
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11. Goals for Elementary, Secondary and Continuing Education

in New York State

The University of the State of. New York

State Education Departmen
. Albany, NY 12224

Comment: Avdilable frah.SED. Recently mailed

to all schop.

12. Providing Optional Learning Environments in New York State

The'University of the State of New York
State Education Department
Albany, NY 12224

fi

4

Comment: Available from SED.

13. The EducationaABC's of Industry

The Educational ABC's of Indust

2212 11th Street

Niagara Falls, NY 14305

Comment: Available without'cost

/
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fr,IIING COMMUNITY RESOURCES
INTAliEER EDUCATION: AN IMPERATIVE

Robert E. Norton
c

With the implementation of career education, the need ttrestablish new and strong cooperative

relationships between schools and their communities has become animpeiative! We must immediately

proceed. as educators, to bring about both more extensive and more effective utilization of commu-

i 'My rekources in public education. Schools cannot and should not attempt to provide a total educa-

tional progrA for students by themselves. There is no way of bringing the relevancy demanded by

l.lreer education into our school progragis without really opening up our schools to the world t Irtit

surrounds them.

We, as educators, must honestly recognize and admit that we cannot provide career education,

ourselves! Further, we must sincerely ancrfrankly admit our shortcomings to the community and

solicit its help. We must help members of the communityparents, employers, employees and

organizations of,the community iv1c, governmental, and socialto identify their role in implement-

mg and conducting career cdu on programs. We must "turn on" the community by informing

the public of career educatio its141,bx devising strategies so that everyonie who wishes can become a

part of the career educatioiP cess, in a way that is meaningful and satisfying to him, and in a way

that contributes significantly to meeting the needs of students.

4.?
These :ire t hallenginA wolAls to those of us responsible for the preservice and in service prepara

non of teachers and administratins. do what is being; suggested int.:ans work hard work for us

and ior other-s. But liefore we dismiss the wholC idea in favor of letting soineone else do it, let's

look at what can be gained and what it will cost.

.,Whal can be gained from more effective and more extensive community involvement in most

cdmmunities? Many specific benefits can be cited but for our purposes. six major ones will serve

to illustrate the benefits of increased school-community cooperation:

1. Availability of Skilled Resource Persons in Many FieldsThe human talent available in

jvcii the smallest of communities is vast and often nearly ntapPed by the educational

system. All types of workers reside in most communitie the professional, technicial,

skilled, semiskilled, and the unskilled. And many ofThem are willing and anxious to help.

3. Availability of Materials and Equipment that the School Cannot AffordMany printed

and audiovisual materials are available, generally just for the asking, from local businesses.

industries, organizations, and agencies, Some Of them are not useful in public educational4E

at.
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programs but many of them are. For VOL.II1011;11 programs, in pal ticulai. hit 1,wou,

and industries, often have costly speclal/CO equipment
that may be bon owed or Xinon

straw(' im-the spot, fat ilnies that may be used on at least a linno:d basis, and lsv laodtii is

of their operations 'wood. metal, fabrit plastic, etc., that ma) he obtained im

any, cost for educational purposes.

.

3. instruction Reim-ea tsi Outside World Activities-With community involvenient, m what-

ever form or focus, the relevance of instruction to how it is really done in 'Ow, business

world is automatically inereasea. Advisory committees, resource persons. field trips, bor-

rowed or loaned equipment, or facilities all tend to greatly improve the relationship of

what is taught to what really happens in the community.

4. :Youth More Aware of Local Career Opportunities-By involving parents, employers, and=

employees in the educational program, the students cannot help but become more aware

of the type of employment opportunities that exist locally and their advantages and dis'

'advantages. Much of the literature and the audiovisual materials available from business \-

and industry will contribute to the samc.end. And this says nothing of the benefits re

garding career planning that are to be gained from observatIonal and handson exploratory

experiences.

5. YoutlyMore Adequately Prepared for Employment and/or Further Education- Contact

with gomunity workers brings with it in a variety of wayllreater awareness of the skills,

knowledge, and attitudes required for specific types of employment. It also means frst-

hand infatuation about the type of vocational, technical. post-secOndary, or higher cdv-

cation needed by those wlro aspire to hold specific positions. Since awareness precedes

choice, the information to be gained firsthand about job requirements and educational

requirements is vital to sound career planning. And as vocatipnal educators well know,

the preparation c'sperient es gained from pork study and cooperative education programs

cannot be duplicated in any other way.

Youth More "Turned On" to the Relevance and Importance of Education as Preparation

for Life To use today's vernacular, to have an employer "tell it like it is," means much

more to most students than having the teacher say the same thing, We, as educators, would

generally agree.thp closer the source of th.e information to the real thing; the better thc..

information and the more attention it will be given. Emproyers and others in the work

community can help teacher and counselors in their efforts to help all students un

stand the importance and relevance of education to life, no matter what career go

decide to pursue. Community participation can help students realize the importan

adequately preparing for their next step, whatever it is,

Now let's look for a moment at what it will cost to bring about more effective and more.exten-

sive community participation in education. The question of cost is generally the,first one asked by

administrators and board members when a new program or program modifications are called ?or.__



I,

This is especially true -today with the'tncreased coni ei II 'for accountability and the maay taxpayer

revolts that have resulted in more rejected school bond issues than ever before m fostm y.

l
The writei firmly believes thatlikre.vang commirmt y itivoivcilivitt of n, >t I ){11 i FM of 111(..

very best ways of improving our educationarproaams but also one of the c heat,cst available ways

of improving them. That is 'rot to stty that n9ne of the possible community involvement type aitivi,

ties will cost money, butrather that many of them can be implemented at low cost and in some cases

for practically no cost. ,

I

First, some nocost of practically no cost activities:

1

1. Resource Persons- parents, employers, emplgyees. etc. can be brought into the classrooitr

with the only investment being a letter andlor a' short telephone calls

2. Work Experience- exploratory. &eneral:and cooliciative work experience opportunities

exist' in all communities to somgextent. _Again a telephone call, a letter, and/or some

visits to explain andsdpervise the work experience program is generally all that is neces-

sary.

3. Informationfree materials and information are generally available locally for little or no

cost including career informationtlechnicaf information about inclustrial.processes, and

career placement information.

4. Supplies, Equipment, and Materialsmany local businesses will supply upon request sam-

ple copies of busines's forms, job applicitions, etc.; will loan specialized,or surplus equip-

ment; and will give the school,v.arious by-products of 'their operation (wood and sheet

metal scraps for - example)."
-

S. Advisory Groups--the school can, with little or no cost, secure expert advice and opinion

io many areas.

G. Ttizoriii,-Advisiog--assistance on a onc-tdZone basis is one ofthe most effective and under

utilized techniques a ailable whereby community persons serving as tutors can provid a

vital service to students, particularly the less able and low motivated students who might
ch

otherwise be lost." /
A few of the more costly activities that when weighed against the benefits to be derived cannot

be considered prohibitive include:

1. In-service Education of Staffalthough siftne iii-sere ce education time for staff generally *
6,

a part of the regular school program, it does take tune and does cost money. 11-he fact that

community resources are under, utilized and often ineffectively utilized, however, speaks

strongly of the need For an effective in- service program for most staffs. Printed materials,

as we well know from past experience,.will nottb,the job alOne. We must deal with the
,v

t
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attitudes as. well as the understandings and skills of staff as ri gardS'L (IL onifininitv
resources utilizatit

2. Development of, otnmunity Resources Directory- this is a lowcost aLtivity, relatively
.s.pcaking, but the development of a compichensiveLuinnitinity rcsearee lliret.tor y 1.11.1

Alm% way toward making staff aware of dic resources that arc available and stute0 tea

their particular needs.

Field Tri s=altliough. the cost of transportation for field trips is relatively low in tompari-
other educational costs, it does add significantly fa already tight budgets..S011 tt

4. Additional Staff- the,size of the school system will determine whether L6art-time or full-
time staff are neededtu effectively devetop and coordinate the community involvemeni
ptugrani. Here the benefits to be gained must be carefully weighed againstt.he costs to.be-
inctirred and the ton'

;
-fine going further, let's briefly address the topic of die role of community involvement in
du'cation and the.news of educators and community representatives toward such involvement.

1

- A review what might be called the principles or tenets of career ed.thtion quickly reveals
-

that_therL is licar1Lunanimous agreement atatZareer education involves the entire school' p"rogram
and that it shouldTnite the school and community in a cooperative educationt venture:" One of
the fivc initial program requircmcnts for career education, laid down by the U.S. Office of Education
as develilpini:lit of the Conaprcknsivc School-Based Career Education Model (CCEM) that was
Launched in July of 1971, was that the educational program to be developed for grades K t rough
twelve around the career developlili'm needs of each student muse."Incorporatc communit resources
and non hC110-01 educational opportunities." It is stated in different Ways by different writers but
all are in essence saying thut a tic4 partnership must be formed if career cdutation programs are to
provide the broad range of educational experiences needed to prepare students for more rational
career choices .raid more relevant after preparation.

What about tb, ,icws of educators and community iepresentativesloward the use of commu-
nity resources in career cducaifun? To answer that question and the question of What factors tend
to inhibit the use of such rcsourcdsli we in the Staff Development Unit Of CCEM developed a ques-
tionnaire last ;prang that was completed by 116 educators from five different school districts, and
an IntervJew schedule that was administered to persons representing five different community
sub-populations in two different communities this surnmer.

4
Prior to conducting die study, we were already are that many teachers in the six local educa-

,
agencies (LEAs).that were participating in the development of the schu91-based model Were

making little and in some cases practically no use of resource persons and field trips. For example,
to the qucstion. "During the previous school year, how many people visited your classrooms to talk
about their Stills and the kind of work tlicY'do?", 6.rpercent of -over 2800 teachers from the (kilt
LEAs replied none. To the.question, "During the previous saniicil year, how'many trip did Your

ti
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classics) make to obst.%t ork bong performed?"
Durtng the pet ions s't Itool yea!, hoer many trips
setttults?", 55 pot cm replied none.'

6:vent:lit replietmme. Atnd to the-question. ,` -
did your class(es) take: to plat es other than work

Seveial into esiing findings e.uue. out of thestlii, io;tirvey. Time atlows for the sharing of

only aew at tl is point.- The attitudes of t 1( educators kprrily administrators and in-servic

etiordithitors) roil) five large sdiool Turns toward the use of community resources is ()tett), well

,sumin-arized by their response to the questioriN the end of the survey which-asked, "In general, the

utilization of community resources should be:

a

A.

B.

C.

Greatly 'Expanded
ReMain About Sa'me

Greatly Reduced

.PE1 CEN3' RESPONSE

93.0 -

7.0
0.0

Over 58 percent of the same group felt that the major inhibiting factor as regards use of com-

munity resources was supply teacher unawarene§s of the resources actually available. The biKest

factor reported as inhibitiAlg the use of study or field trips'was the lack of and cost of transportation.

.
.

We came up with similar findings from the 200'cornmunity interviews conducted last summer.'

A few of the highlights follow:
-. .

95.4 percent of all reiPon4nts said they favored the use of resource persons in school.

Most (166 out'of 197) said they were "very favorable" toy/NI havingresource people in

the schools. .

1'

h. 97.0 percent of all respondents answered that they were either "very favorable" or "some-

whatIavorable" toward the use of.field tr.ips'a4a part of regular school activities.

c. 98.5 percent of the respondents we favorable toward having students work part-time in .

local businesses and factoriestas a way of learning about different jobs and at the same

tune developing skills which will help the6 bygerne successful employees after graduation.

d. 83.3 percentlitf the respondents indicated that they favored theYse of advisory commit-
4iees. The respondents felt, however, that teachers and admidistrators were somewhat less

favorable toward advisory committees (51.0 percent ftd teachers and 54.2 percent for,

administrators).

a

' .1.9 tttules owardCareer Education, a report submitted to The Comprehensive Career Ecruca-

tiim Model, The Center for Vocational and Technical Education, Columbus,phio, by The Institute

for Educational Development, New York, New York, February 1972.

Wu,
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Flom the data pi ae can easily draw two major Lonclithium, which while the y may not

be true for every ,ommunity m the country, arc true fdr the communities and schools surves,yd.

First, we have evidence from a large nuMber of teachersiViio say they simply arc not making any use,

(If field trips or resource persons. Second, we have indications from both educ,ais'and-conimunity

representatives.that they highly favor the use of community
resources*reducation. The nagging

question that apses then is, why-don't we have more use of t! .seTesourees? What are the inhibiting

factors that prevent the desires of the educators and the corm 'ty frrori being fulfilled? We don't

have all the answers for sure Vut we do feel we have some good insights into the prOblem. 41

. ,

Refine dealing directly with those insights, consideration is given io what might be called ionfe

sehookommunity tetrts. What principles or beliefs dtl we generally hold to be true as regards tlyit

school and the community?

7119 following are offepd for your consideration:

'SCH(X)1,-(X)MMUNITY TENETS

1. Learning does mot occur exclusively in schools.

1 2. Career education requires that the work world and the school world be brought together.

'3. New school community cooperative relationships are essential.

,

4. Relevant education requires expanded community involvement.

Let's assume we agree (at !ast in part) that effective use of community resources-is vita-I to any

educational program
and especially to a career education program. We are still faced with the clues.

taut of what are the prop Toles of both the school and the community in terms oEfaYcilitatingthe
.

typf Qf involvement 'sought_aud according to the surveys discussed, desired by both educators and

the cominunityr Each of the roles presented here, first for the school and second, for the community

could by further delineated but the ones presented idillserve our purpoie.

The SCHOOL should:*.

, Be sensitive to community needs:"

Utilize community resources both in-school and through out-of-school study trips.

Involve community representathfes in appropriate advisory and decision-making roles.

4
*.

Publicize the type of resources and involvements needed.

Coordinate the use of resources. .

"s

ti
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The commuNITY %hind&

Kcep.infoinied abolit s( IIOUIS.

4
Insure dim school programs are relevant,

Offer appropriate resources and assistance to its schOols by getting involved.

4 Each of these could be commented upon and some will be later but now let's go bank to con-

sideration of some or the problenis that prevent more effective and more extensive use of commu-

nity resources. These problems may be broadly categorized into two major areas: poor communica-

tion and poor coordination:

First, the problem of poor communication. We sincerely believe that in many cases educators

do not understand the ttpehenefitS to be derived from community involvement. And why should

they? What have we done in our teacher preservice and in-service programs to illustrate and demon-

strate the benefits to be gained froM field trips, resource persons, and advisory committees. Of
1

emit-se, some educator groups, including vocational educators do a better job in this area than others.

But do we clo enough? How many student teachers have we placed where no advisory committwe

exists. except perhaps on paper? How many student teachers complete their field experience witli-

ou having planned and conducted a field trip, without ever having arranged for a resource per-

son or for a work experience program?

Educators are unaware iv many cases of business, industry, and parent willingness and desire

to cooperate. Thereis a very natural reluctance on the part of most people including educators to

ask favors of others for free, And yet, community people often wonder why they arc never asked

to assist in anyway. The two groups want and'need each other's help but are too often put in the

embarrassing post ion of having to ask for it as in the case of the teacher and in the position of not

really knowing wh to offer assistance to as in the case of community persons. We must establish,

some frank:Ad a flowing means of two-way communication to overcome this hurdle.

Educators arc also simply unaware of the vast amount of faalities, equipment, materials. and

talent am.ailoble in their local and nearby communities. As 1 reported earlier, over 50 percent of the

educators surveyed in five school districts reported that they believed a major inhibiting factor was

teacher unawareness of available resources. Remember; awareness must precede choice!` When we

are unaware of resources that could do a better job, we are forced to resort to the worn out lecture

method or the same old' equipment we've always used.

Bus, poor communication is only about one-half of the problem. We also have the problem.of

poor coordination and its many harmful attributes. More effective use of community resources re-

quires a systematic and organized approach. Hov)krnany school districts do you know of that have a

definite and wellthought out plan for maximizing the use of community resources? How many cases

do you know of where all arrangements, planning, coordination, etc., are left entirely up to die teach-

er? Here is one good place to start in most school systems that really want toct change.
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Mort, estensive ....it dmatiim of educatoi and . ominunit I It WI, ROW 111.11IN

sclioo distrit is tlu ran !...1t1Vi td: Wilt school ffitlittittit) rsurl r.,t oordinattr who is given
ample time and iestmices to do .neallv effective joh7 With some coordination. a rest 'wee pci.itu
mmHg tu.t hoof 0) meet with lass might very "w. II kith two of impiU cl.Isses that licl

hecn conihinetl or stay .111 estr IstAir to meet with another t lass., With sonic c ()ordinatin. thl same
business-lir tesourcc person will not be called upon unduly to contribute time or other resour.. _

while a similar business is not contactectrat all.

The problem of coordination also strongly.suggests that a community information and resources
clearinghouse is needed. A central location where teachers and counselors` can funnel their reqUests

and expect to reecive quick and courteous assistance is essential to a viable program. In the 'tame

way, a central office or location where parents, employers, and others can _phone in their offers of

assistance or where they can drop by to demonstrate their' sincerity and perhaps explain the Cittpes of

resources available is as vital to a successful community resources utilligion program as the ERIC

Clearinghouses are to the dissemination of educational information.

Now that we have briefly. discussed some of the major problems and inhibiting factors. let's

turn our attention to some of the possible solutions. Not all of these will be equally appropriate for
all school districts but all of them and others unmentioned should be Considered by all districts who

seek an effective and well coordinated program.

PROPOSE!) SOLUTION 1- The National Association of Manufacturers (NAM) recommends
the following plan that merits cireful consideration by persons at all levels of education. They ad

vacate "that a qualified person of appropriate rank be designated at the federal, state, and local 4

government education levels to coordinate and encourage business, industry - education cooperation

PROPOSED SOLUTION 2 Every educational system that is sincere about its intent to int*

went career education and to maximize the effective use of community resources. should develop

and make available to every teacher. counselor, and administrator in the iystcma copy of a'Commu

nity Resource Directory for Career Education. The directory should include au inventory of resource

persons, businesses and industries, community agencies and organizations, governmental agencies. and

parents. Often local chambers of commerce and other groups have been cif- invaluable assistance in

compiling such a directory. The value of such a directory to a busy teacher or counselor who wants

Ariake use of the best community resources available but does not have the time to locate such re

insources cannot be overstressed. Reemter, over half of the educators reported that the lack of

awareness of resources available was a major obstacle to their use. While on this to*, we ,must not
forget the too often overlooked resources that are possessed by the educationaLdafnitost teachers,
counselors, and administrators have held other positions or jobs for at least shaft kri-Ods of time
An inventory of these readily available "in-house" resources can also make a Tiduable contribution.

One district reported that the students saw their teachers in a new light (as more human, of,course)

once they realized teachers coul o more than "just teach."

PROPOSED SOLUTION 3 -Another solution for many districts will be the initiation, activa-
tion, or expansion of the use of advisory committees or councils. Only perions who have had some

A



director close association with their proper use can fully realize the benefits to be gained limn them.

Many teachers and administrators after discovering their value firsthand have stated "1 don.' know

how I ever got along without one." Yet many educators continue to fear and almost shake in then

hi lilts" at the thought a hayitig nrg.mize and ust. .ulvisory committee. Again. somewheic. smile

how.. we are tailing to clearly demonstrate their us and value in our prescrvicr and lu-so vwv heather

ellth. a tit in programs.

PROPOSED SOLUTION 4- Gre.ater use niust:be made of the vast talent that can be assessed

through use of resource persons. Since cost is not a factor here, there is no really satisfactory excuse.

other than possible.lack of awareness, that should be accepted as explanation for f4iluie to enrich the

educational program in..this manner.

PROPOSED-SOLUTION 5 Greater use of study or field trips should be made. Again teachers

must be made aware of the businesses and industries that-are willing and able to host various types

of trips. The board of education and administrator also have a responsibility of making transporta-

tion readily available for such trips.

PROPOSED SOLUTION 6 - -Theservices available through community organizations;both goy-
.

'ernmental such as the employment security division, and non-governmental such as civic groups. are

often relatively untapped. Many of the governmental agencies have official responsibility through

legislation or other orders to assist the educational community in any way they can. Similarly. the

-Kiwanis, Rotary. Lions, and other civic clubs all have educational or vocational guidance Lommittees

of one kind or another. They often arc anxiously seeking ways to provide service t the schools to

Help them fulfill their obligations as community service, organizations.

PROPOSED SOLUTION 7- One student commenting on his involvement in a work experience

program said "This is where it's at.' For many students/that is exactly where it is at and yet we have

so few df the total who need such relevant and rnotiiating experiences that ever receive them while

in school. Let's face it. no school alone, no matter how excellent its curriculum can provide its stu-

dents real job experience. More exploratory, general, and specific cooperative work experience pro-

grams are needed. They benefit the student, the businesses involved, and the school in many,ways.

a.
Other solutions_couldS6 proposed,, but. we suggest these seven "keys to involving community

resources in career education" as a starting point. And we ,have gone vv/ay beyond what has been dis-

cussed thus far. In additiop to the educator and community survey, we have developed a staffde-

velopment program designed to promote the more effective and more extensive use of such resources 2

(See Figure 1). Theprogram consists of both an in-serviCe program or procesg and related supportive

in.st-ruc-t-ien-al materials. It consists of eight modules which focus; on helping various staff members

develop a-positive attitude toward th'se of community resources. It alio suggests many specific

strategies for locating and effectively using them in career education programs. The materials Eyeing

2For an illustration of A Comprehensive Carecr'Education Staff Development Model and a list

-of the products currently under development at CEM/CIITE to support its implementation, sec

Attachments"A and B respectively. , . 4

'7 4
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developed, and to he tested shortly. will be both printed and audiovisual (tianspalenrie) in tutu `e
They are designed primarily for small group instruction tint part, i .11,o he applopriaielv used in

nitIiyidnal basis. The iii-si.rvire program, which woulthake approximately 001 t ito; s It..
a it vitt 11 et y. is designed for use on.-1 needs analysis basis. lit other words. It +1%111 staff would
pal tit ipate in all modules although that option is possible.

Module topics include the following: (a) introduction, (b) needs assessment, (c) role of the
resources coordinator, (d) development and use of a community resource directory, (e) community
school advisory committees, (0 involving resource persons, (g) using field trips, (h) involving em-

ir intinity organizations and agencies, and (i) work experience programs. The program will be available
sometime next year after field testing for use by administrators, in-service personnel, teachers, coun-
selors, and others. We feel and believe that students, through expanded contacts with the commu-
nity; will be the ultimate benefactors.

A couple of years ago Sam Burt issued a challenge to all educators when he said that what was
needed was "a new type of professional leadershipthe kind of leaders who will literally tumble the
school walls down so that students and teachers will continually be in the community and the com-
munity in the schools." That is still a good challenge to leave with you. The problems of poor com-
munication, poor coordination, as well as others will continue to inhibit the types of involvement
recommended for sonic time. Let us accept that fact as a challenge to do something about it- some-
thing that will help all our youth. As teacher educators, you Dave a vitally important role in preparing
our teachers of tomorrow so that they will possess the kind of leadership needed to implement viable
co munity resource utilization programs as part of the compreliensivr7er education programs of

rrotv.
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FOREWARD

ADVISORY COMMITTEES CAN CONTRIBUTE TO THE SUCCESS OF CAREER

EDUCATION PROGRAMS.

WITH THE RAPID INCREASE IN TECHNOLOGICAL KNOWLEDGE AND CHANGE,

IT IS IMPORTANT FOR EDUCATORS TO BE COGNIZANT OF THESE

DEVELOPMENTS AND CHANGES.

ADVISORY COMMITTEES, WITH THEIR REPRESENTATION FROM LABOR

AND.MANAGEMENT, CAN PROVIDE THE INFORMATION AND GUIDANCE

. NEEDED TO KEEP TRAINING PROGRAMS CURRENT.

The primary purpose of this guide is to encourage and help

school administrators to organize advisory committees and to provide

.-ittrneral guidelines for their effective utilization.

t

DEFINITION OF ADVISORY COMMITTEE

The advisory committee is a group of persons outside the

educational profession, made up of representative laymen who advise

and assist educational personnel in the build. of a sound career

education program.

iii
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WHY THE NEED FOR AN ADVISORY COMMITTEE?

Assisting young people to understand qualification
and requirements in career fields requires the best
cooperative efforts of the school and the community. In

order to medt its responsibility, the school must know
what the people need and want.. The community should know

what the school is doing and-is capable of doing.

It is also necessary for the school-to know what
jobs are available and how they can best give students

knowledge"of these jobs. There must be a two-way

system of understanding and communication between
agriculture, business, labor, industry,, and education in

order to keep the program realistic and to meet changing
needs. Today, more than ever before, education and
outside agencies must work as a team and share the
responsibility for training the work force vital to the

nation's economy. There are several reasons for having

an advisory committee.:

1. They offer support and advice on policies

from a layman's point-of view.

2. They provide advice that is not easily
obtainable elsewhere.

3. They have important public relations potential.

4., They assist educators on up-to-date occurances
in the agricultural, business, labor, and
governmental areas.

1

-1-



S

4

4

I

FUNCTIONS OF IHE ADVISORY COMMITTEE:

tf

1

The general functioh of the com mittee is to act

in an advisory capvity forthadsmelopment of the

career edutatioW.program, '-Thedd14sory committee shoul

. advise the school administration on such things'as types

of employees they are seeking; availability of openings

in various fields; long-range projections in occupational

areas; general and specific attitudes for employees;

awareness oflow-disciplines can relate to occupation;

ideas on how teachers can incorporate or simulate careers

into subjects- and .to contribute current information

about the world of work and the worth of work.

Other than the above mentioned functions, advisory

committees often perform the following:

1. Advise as to adequacy and appropriateness
offacilities and equipment.

2. Assist teachers in relating theirinstruction

to the needs of the community.

37 Recommend criteria for the evaluation of

programs,

4. Assist in development of a good public

relations program.

5. Assist teachers by Making suggestions on

ways to include careers in the curriculum.
I
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SELECTION OF ADVISORY COtItIITTEE MEMBERS

Criteria for selection of committee (members:

'v.

ve.

1. Inttrest
2. Chaacter and integrity

3. Ability to express andfwilfingness to defend their

convictions.wittiout attempting to dominate discussion.

4. Willingness to work anddonate their time.'

4

Committee members should be composed of:

1. Patents .

2. Businessmen (both employers and employees')

3. Both menandwomen
4. Students currently enrolled in-school (to express

their views)

5. School district member

NOTE: Be sure to get a good cross-section of owners,

managers, employees. Take precautiohs to insure

that organized labor and management receive equal

representation.

About seven (7) to nine (9) members make agood

sized committee.

THE FIRST MEETING

The initial meeting is extremely critical as far

maintaining the interest and,continued support of the

members. If the first'meeting is well conducted, the

members dre well informed by the schoOl, and a degree

rapport is established, continued participation will probably

be forthcoming. The following checklist.Aill assist the

responsible person in.his preparations f6i the,first meeting:

1 Inform each member of the date, time, and place

of the meeting several days in advance.

2. Send invitation to school administration,'

3. Prepare agenda for the meeting. (Orientation

of the members' is the main objective).

Suggested Agenda:

a. Welcome and remarkb by the chief school

administrator. -

b. IntroduCtion of t1 members r

c.. Nature and objectives of the school and thb

specific program.

as
?

committee
new
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d. Organization of the committee.
e: Other business -- questions- from participants.
f. Set date for the next meeting.

"g. Adjournment . .

4. Start and adjourn on time.
Arrartge for refreshments.

6. Make a friendly'phone call to the committee members
and tha'n1Ethem for attending.

NOTE:' There is no generally accepted policy regarding the
number of meetinto be held. A committee working .

to build a worthwhile program must meet often and ...

.regularly in order to carry out its assignment. When

committees are assembled to deal with short -term.
prctjects, the frequency, of the meetingeshould be
arrived at accordingly.

SUBSEQUENT ADVISORY COMMITTEE MEETINGS

The foll ng guidelines will be;of assistance in conducting
.advisory-, corm de meet ings:

-.Start and stop on time.
2,;tollow the 'agenda:

a. See that all pertinent information is presented.
b. Allow for discussion and questions.
c. Summarize when necessary.

Aid. Get group decipion.
_mg

The following information may be of ,help in
conducting, meet ings: t

fitel"How to :Prepare for a Discussion"
- a

'1. HaVe your program oiii,purpose organized. .

2. Breakdown and liSt the basic topic 'points.
115. 3. Analyze questions-to be discussed: ..

4. List important discussion questions';
9. Cheek room for comfortableeteriperature and lighting..
6.' Place chairs arowd table informally and in conference
.,r style. , .. -

' 7. Arrange' for pencils and note pads -for each:xpson. -

.4"

"Suggestkm§, for_ Leading- a Discussion"

1.1 Set the stage.
. a. CFeate an informal - atmosphere and put 'the

'group at ,ease,
b.' State and clarify tht quettlikts proble

care or issue.
Arouse interest;,advance a question of the,,
analytical or comparative '
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a .
Direct the discussion.

Ask and redirect questions. Keep the discussion

moving in a developmental direction.

b. Indicate points of agreement and dis.agreement.

"c. Give appropriate credit for all worthy relevant

ideas.

d. Encourage exploratio7anneew suggestions.

e. Summarize discussiofis when they are fully

developed d call atienfion to unexplored.

IJewpoints,

THE CHAIRMAN'S RESPONSIB LITIES!
c-111

lt

' The chairman's conduct at-advis ry committee meetings ).

will, to a large extent, determine tie effectiveness of the

committee. He will, of course, dele te many of his 4uti

to the secretary or other members of the cdOmittee,:but h

is still responsible for the fol functions:

1. Establish meeting dates an calling the committee members.,

2. .Planning committee func ions.

3. Preparing ,a suitable 'age 40'a. .

4. Providing background information as necessary..

5. Presiding'at meetings. )

6. Undertaking necessary Sol.Vw-ups:

7. Providing reports as,fiquired.

8. Maintaining.necessary perstnnel contacts with members.

9. Assuring- that physical needs are cared fdi.,

31
-0'

Advisory committee mabers,will show the greatest continued

interest and participation in school projects when:

1. Tneir advice is sought frequently but not unnecessarily.

2. Their former suggestions have
been used by the schoolk

administration.
DeMociptic procedures have been used in committee

'Teeti gs.

4. Due credit is 'given them bye bavilg theiv names printed

in the various publications and news releaseP.

5. The school representative keeps them informed of the

progress of each phase of the program.

THE SCHOOL REPRESENTATIyE'S RESPONSIBILITIES 0
.

.
Since the advisory committee, in most cases, will depend,-

upon the school representative to guide its operation, the

scho61 representative will want to ,consider the following items:

'-5,
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1. Respect the committee's limited time.

2. Be prompt in the preparation of records (such as minutes

7
of the meetings,-etc.) .

3. Do not underestimate the intelligence of the committee
members Gr their interest in educational matters.

4. It is inadvisable eveer to permit committees to become
administrative in their functions. ISeek'a consensus,

never a vote.

5. The.school representative should never usurp the
functicins Of the advisory committee by sucivactions as

a. Initiating programs' without consulting the
advisory committee.

b. Taking action within the realm of the designated
functions of the advisory committee without first
consulting the committee.

c. Failing to inform the committee, of facts pertaining
-to the program.

6. Do not set'too broad a scope of objectives. for the
advisory committee, or allo4 the committee to deviate

too far from their,original objectives.
7. Use of privileged information by the committee members

:.P

for their own benefit or profit must be avoided.
the committee's recommendations. If

their suggestions are sound, appropriate action should

be taken as soon as possible. If the propos41s are

-not adopted by the school, committee members should
be told why.

The techniques` used by.the school representative will be
influenced by many factors and will ne d to be changed to fit

the persOnnel of the committee and loc onditions. It is

hoped that the various tecnniqmes indicated here will help school
representatives adopt soundmethods of effectively working with.

advisory, committees.
4
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CONCLUSION

Career education depends on community involvement.
Its activities project out of the classroom aid into the

community. Community resources -- people, places, and

things -- ar4 both conftnt and methods of instruction.
They are essential to program success. Andwhile the
specific resourees of communities vary, each is' rich in

its own unique way.

Because career education has not yet been tightly
defined, there is opportunity to tailor programs to
the widely different community circumstances. The

programs that develop should have objectives broader .

than' just filling manpower needs and providing students

with salable skills. They can be the avenue through
which students find a successful and satisfying 'future.
They can be the door that lets the community know what

'goes on in school. They can be the key to community

support for educatin.

4
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REGIONAL INDUSTRY-EDUCATION COORDINATORS

DONALD CLARK
Niagara Fulls Industry-Education Council
607, Walnut Aiienue
Niagara &l as, New York 14302

PHONE: (716) .285-5251

REGION: Niagara Falls,

RICHARD DA'SINGBURG
Community iR .wurce Specialist
-14sCchester 'ounty BOCES

42 Triangle C ter

Yorktot :n Height , New York 10598

PHONE: (914) 24 :2700

REGION: Putnam- Westchester #1

STANLE GREENSTEIN\

Project ecialist
Nassau Co Ity BOCES

125 Jericho urnpike
ork 11752

PHONE: (516) 1-8700
' RECION:s Nr.ccan 'unity

Elti0E4 D1VIT0
1ndustly-Edueetien-Ceordinator
57p West main

'octortIVF:tc-r, New YorC

PHONE: ( +716) 436-6440

REGION: Monroe County,

.4
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DONALD PITKOFF
Industry - Education Coordinator

110 Wvingstou Street
itoom 928

New York,,New York 11701 -

PHONE: (212) 596-8052
REGION: New York City

JD

DOROTHEA W. STERNE (cs.)
Industry-Education Coordinator
Erie County BOCES

, 99 Aero Drive
Cheektowaga, New York 414?25

PHONE: (716) 634-6800 also at
Greater Buffalo Chamber of Commerce:

(716) 852-5400"
REGION:, Erie County and Niagara

County except) Niagars Falls,

P g

WILL AM TRAINER
Industry-Iducation CoordI19.iot

H _kimer County' BOCES

V. 0. Box.5q,. 2 *

131 West. Gennn Street
Herkimer, Now York, 1335:0

PHONE: ( -315) 866-1751

REGION: Herkimer, Madison and

Oneida Counties

DONALD FIELD

'' Industry-Education Co6cdinator

Oswego CountylOCES,
Box 488
MeXi6o, New York 13114

PHON4 (315) 96S-7251-ot 7252
REGION: .Oswego, County
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1. Occupational Education Centel Fortune Drive West

NewIlfaltz:

1. SUO/College Library

0

:

N.

. /

New YorkCity: N. '
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4

s Presetited

reer Develop

rkshop on Development of
rogfams K-12 in,Ohio."

ED-061 429
"K-12 Career Education Guide.

4

ED 064 509. ,..

Olson, L. "Career Development Components in Votetional Education:

A Diagrammatic Model K-12."
it . ..
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SAMPLE CURRICULUM MATERIALS
Designed for Middle School Level

Courtesy of 1RI -BOCES

- Auburn, New York

Print I4aterial:

Careers for tile 70's: Dance
'Walter Ter tir 1971
Crowell-Collier Press, New York,. NY

mart of a Series)

Career Education-Program : Vol. II; Grades. 7-9
Houghton Mufflin Co., Boston, Mass.

Ferguson Publishing o.,

.

Career Opportunities

Chicago, Illinois
'(Part of a Series)

Ail for a Job in the Medical Laboratory
Richards Rosen Press'
New York, New York

Exploring the Industries
Steck-Vaughn Co.', Austin, Texas

(More Technical)

Sound and Film:

Careers in Interior Design
Educational Dimensions rp.,Great Neck, New York

Man Has Wings
Bowmarj Glendale,-Californi

(Very popular)
0

Career Education
Olympus Publishing Co:

(orientation to concept)

Setting' Goals
Guidance Associates, Pleasantville, New York

(use with attitudes)

Keys: Career apioration
SRA, Chicago, 11inois

Job Attitudes: Why Work At*A117
Guidance Associate, Pleasantville, New YOrk

. %



-2-

Sound:

Career, Busipss Occupations
Sow..., Learning Systems, Shreveport,- Loilisiana .

(Not as popular as. sound /film)

Fiimloop:

Glaziers
Encyclopaedia Brittanica

(part of vocational series not popular)

Transparencies:
, -

Clerical Occupations/Responsibilities
3M Company, St. Paul, Minnesota

Programs:

Discovery:,Career Log
. Scholastic Book Services, New York, New7ork'

(part of a program kit)

Careers Exploration Program
Field Educational Publishers, Inc., Palo Alto, California

(series' of texts)

Miscellaneous:
% 0

ArCo Test Tutor: Air Traffic Controller
ARCO,. New York, New York

at

Materials from Chronicle Guidance, Moravia, NY

o.

40
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THE LEARNING CENTER
0

A KEY RESOURCE'
for -.

EER

_Developed by
Id cooperation with

Mrs. Phyllis Horton
Director

Glidden Learning Center

A

.1 0.

MIS Model Program
. .

Northern Illinois University,
.cLif;

DeKelb, Illinoie
.

r
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CENTER
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kreav Stairway

4

Play
Have
Area

brary-
Research
Area

AV
Area - .

Office

'Entrance

GLIDDEN SCHOOL is an elementary school in DeKalb, Illinois, servingtwo hundred children,
kindergarten through fifth grade. Glidden is anold building composed of eleven classrooms on three floors. Each floorhas a large central-halt area which can beused in a variety of ways.

THE LEARNIN3 CENTER, now in its fourth year of operation, islocated on the middle floor of the school, making use of,the central-hall space on that level and one classroom off that hall. The largecenter section of the hall is used primarily for a library-research
enter, and onb of the four hall extensions is used al an audio- visual)c nter. The classroom space houses various activity teas.

, *
,

FREWLCW ARRANGEMENT is utilized, and many actiiiiies Will involvemore than one area. An "area" may consist of a simple grouping ofappropriate furniture or equipment into a'small corner.41Or a portion ofthe hall, with no separating barriers between it and the next activitygrouping. Staff members move from. area to area in a team situation,working together to coordinate the many programs in operation simul-taneously in he center., Areas are changed or rearranged as the needsand interests of those using the facilities change.

.1



THE

AUDIO-VISUAL

AREA

In one section of the Leafning Center there are tables
for the use of audio-visual equipment. Located on one of these
tables are the cassette tape recorders, which pupils may use to
make their am tapes. One table houses the single-concept and
film-strip projectors. Pupils may go to the filmstrip rack and
choose a filmstrip, operate,the viewer themselves, and when
finished, return the filmstrip to its proper. place. The singles

, concept viewer is-very easy for students to operate, and a wide
variety of film .loops for this piece of equipment are available.

Another area houses the record players. Music is a big
part .of the day in the center. Pupils like to bring favorite
records from home and share them with friends. If quiet
activities are in progress iw the center, they listen with
ear-pnones. If it is hobby and visiting time, all can enjoy

the record.
.

The accessibility,of these different kinds of media in
the center helps the children to use different styles of
learning and-to fit these styles/to their own needs.
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THE

ACTIVITIES

AREA

Space for storing and for playing educational games isavailable in the activities, center. Also in this area are liveplants, acquariums, and live animals for the pupils observa-tion and enjoyment. A favorite'spot in the Learning Center isthe rocking chair'corner,
where pupils often sitide"b2: sidein the'big rocker reading poetry or visiting. Some childrenmay make use of the activities arba to prepare ror classroomspeeches, puppet shwa, or plays. A typewriter is available'for student use when needed. i

4

A display table is featured in this area, with displayschanged often according to the current predominant interests.Often reproductions of famous paintings are displayed. Pupilscame in to browse and depide which they like best. Then theywrite the title- and artist and. put their ballot in a boxprovided. At the end of the week the _ballots are counted by acomMittee of and the "painting of the week ", ib displayedin the,haIl'area of the center. Teacheri or parents sometimesloan valuable collections nor the children to shares-each as adisplay of artiiacta from Peru. The children have sholo.respoDeibility and care in viewing these items.

In the Learning Center are found -a variety of Materialsind tools with whionpupils can exOess themselvei.
Universitystudents..waist in promoting and displaying works of Tmpil%creativity. Screens in the activities aria, designed and builtby the Learning Center staff, are painted in bright colors andpartially covered with burlap foridispla$ of the childrenlart work.

s

1s
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PERSONNEL

Differentiated staffing
is utilized:.

A full-time director
.

supervises all activities;

A half-time aide assists

with Miteriale and records;

68 student teachers from
N.I.D. are assigned to the
center each year;

17 volunteer community

resource persons work with
thtcenter in V11110118 ways;

.3-6 upper grade pupils
work in the center;

The Principal, whose .

office is near the penter,
- is actively involved;

: t

Consultants from ABLE
Model Program are avail-
able to assist with career,
education programs.

ACTIVITIES FILE

-MATERIALS

Books

Tapes

Records

7ransparanciea

Filmstrips

Single-Concept Dope

Pictures

!lips

GaMea

Magazines.

Art. materials

Craft materials

Skill development

materials

Science materials

Living plants

,Living animals

BQUIPMENT

Eilmstrip'projeatoz4

Tape Recorders

Movie Projector

Single-concept
projector

Overhead projector

LieteningStatione

Tables

'Chairs .

Files

Shelves

Film storage racks

Art screens

Acquariums

Cages

Playhouse equipment

Puppet stage

9

A file tor comprehensive activities based on Bloom's taxonomy is
available for use by the staff. Learning Center pereonnel are
constantly in the process of supplementing this file.. As learning
activities are developed and materials for thole activities Oreparwd,
the plans are written on cards and tiled for future as

i

5

9
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The Learning Cenfer provides a place whereLIBRARY -MEDIA SERVICES books, audio-visual
equipment; and Other

iearning.media can be kept,
catalogued and%used. Materials prepared by 'one class anbe brought to the center and shared by others in the school.Areas of the center carOie = heduled for use by one class, ifneeded for a special Pre.- ation.

The Learning Center stall# provides
Instructional support tothe classroom teathers in many types of learning situations,such as gathering maOtriala fer%a new unit,

preparation of anorientation lesson, or guiding pupils who come to the center,.with projects
initiated'by the teacher.,

The Learriing
Center coordinate's all rental film orders, picking.up-the films, making them available for sign-out by all teachers,and returning them at the, proper time. The Learning Center-staff, alOng with community volunteers, is available for consul-tation when new learning materials are beibg considerpd for-teurchase....

Pupils caircome and go to
do'research,AtUHSCHISDU-LED RESEARCH the times that are best for them accordingto thei.r

classroom situation. They are
dnesuraged toward independent learning,-but they receive 'guidance and ass.stance from the staff whenneeded.

During one two-month period a Reserrch Blitz was held, withthe assistance of seventeen
senior ei-2mentary

education majorsfrom Northern Illinois University. Using.a checklist of.twenty-five research skills, these Seniors worked with every .
Child, planning lessons which enabled the childrento gain Orrefine research skills.

With the assistance of consultants from ABLE Model Program,the Learning Center staff
introduced ABLE's planlar imple-. Tvnting

career. education in elementary schools .0olipsworked.with interviewing techniques, visited and interviewed'3.,people at their work sites, and arranged and conductedinterviews with,working adults Who came to the school,-,the 4

.

group utilized
cameras, film; tape recorders, and tapep"ohinterviewing methods that were available. from ABIErhead 1 'quarters:. .Learning Center staff and

stukTent teachers -utiliseciinttoduotory materials from ABLE, such as Career Eduo0iOn ,'
,

Activities through'World of Workitapouroes.
, / '

1

.

lity

r
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Student'toachers and community volunteers edme-

.

MINI -GROUPS' to the Learning
Center to teach mini - groups,many of which are multi-age. Soma of the paststudy groups have been

photography, pottery,tie-dying, archatOlogy,
Ipieather study) creative dramatics)puppet making, and "World of Work." '4

As projectsprogress, a group may share
experiences with:therest of the school through the IQ Scoo , a newsletter published_each, day by Learning Center staffs a distributed to the entirestudent'body. Upon completit5n of a project,

posters can bedisplayed in the Learning Center, and,sharing sessions may bearranged so that parents and other students may view movies,snapshots, and slides of the group at work.

Regularly scheduled lessons are conducted inK-2 GLASSES
the Learning Center for kindergarten, first,and second grade classes. They are given
training in the use of the library, and theybecome acquainted with the Learning Center areas. They-learnto operate all the equipment in the Learning

Center--eightdifferent pieces in all. They are given an "operator's-,license" upon completion of this training, which allows themto operate the
equipment independently.

Other lessons are also included and may vary from week toweek, The students may hear a story, see a record -film-strip, respond to poetry reading,
or participate increative dramatics with their teacher of the day. Sometimesthey are divided into small groups for an activity or foran art project.

o -

The atmosphere of the Learning Center isOPEN ENVIRONMENT'
lazed and conducive

to,encouraging the'in erests of children. A child can prescribe

1

a bourse of study for himself, and he canwork in groups. Not only will he learn facts and 'concepts,but he will be able to have social inter-action in an open,informal environment. He will discover What he would like toIekrn, haw he would like to go about theMlining experience,and whaliappens to him Au.* persorcduring the experience.

1(42
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OBJECTIVES WITHIN,THE CENTER

1. To remain always flexible- -a tool of the school -= changing as needs
of'pupils, teachers, and school change.

,2. To serve as a center for books and other.learningjmsterials.
.

,

.

3. To provide a place where school projecti.Fan be carried out;

4. To provide personnel capable of assisting' teachers in implementing'
programs in'progress within.the classroom.

5. To set various themes throughout the year and expand,ttese themes
as a form of curriculum entichient.

6. To provide a place where children can pursue enrichment activities
-4 (arts, crafts, nature study, creative writing, etc.).

7. To-provide an open atmosphere which will encourage pupils to develop
creativity and positive personality growth.

8. To encourage children to,develop an,AndePendentstudy program.

9.. To provide facilities,(personnelj materials) for a teacher to
command in evolving an educational prescription for a special child
or a grOup of.children.

10. To serve As a unifying center of the school, where materials
produced by-any grade level can be shared bz the,whole school.

11. To instill love of learning,
creativityl.and wisdom to, use-available

materials effectively.

Visitors are always welcome in
the center. For an appointment,
write or ceiiV",''

Hrs. Phyllis Horton
Director

Glidden Ldarning Center
School Distriot1428
DeXa1b

4

Illinois
'

'815458-7431
.

AMUMMilli?

For information about over
education ,or materials avail-
able, contact:

Dr. Walter Wernick
Director ,

A4E'MOdel Program
The University of .Illinois
DeKalb, Illinois

815.453-1959



Representative Career Education Materials: Addres!icli

A Tentative Framework for Developing Comprehensive K-12: Texas;

Texas Education Agency, Austin Texas

!
Careerlducation Curriculum Guide: La layette, Lot4sianz1;,

Robert Ameneatbc, Career Education Sdpervisor,
Lafayette Par,igh,Sehool Board, Lafayette, Louisiana.

a

Geometry Career Unit: Minnesota

Ernest Thomsen, Superirftendent, Public Schools,
White Bear Lake, Minnesota

Field Trip Expldration for Junior High: Minneota;

anest Thomsen, Superintendent, Public Schools,
White Bear,Lake, Minnesota'

Home Economits Career Unit: Minnesota

Ernest Thomsen, Superintendent, Public Schools,
White Bear Lake, Minnesota

Career Education Projects K-12: Cloquet, Minnesota

Career EducationCounittee, Public Schools,
Cloquet, Minnesota

.

Science Unit-Career Related: Minnesota

Robert Madsen, Director
Dept. of Education, Minnesota-State University,
Vocation-Technical Division, Capital Square Bldg,A,
St. Payl, Minnesota .

Curriculum Units: Raleigh Co., West Virginia

Research li Development Project in Career Education

Raleigh County Sehbols
10S Adair Street
;Beckley, West Virginia
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Exemplary Resource Units in Vocational Education: Lincoln Co., West Virginia.

Exemplary Project
Lincoln County Schools
llmnlin, Westyirginia 25523'

Career. Education: West Virginia

Exemplary Project
-

Lincoln County Schools
Ilainlin, West Virginia 25523

sr

1

1
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ASSESSMENT OF CAREER EDUCATION CURRICULUM MATERIALS:

Suggested Fundamentals for Consideration
'(research copy)

Dr. LaVerna M. Fadale
Cornell Institute for Occupational Education

Stone Hall,`Cornell University

Ithaca, New York
A.

Circle the appropriate number:
1

2

3

- the material adequately.demonstrates.the fundamental
the Material does not demonstrate the fundamental

Orithe fundamental is not appropriate to the specific material

1 2 3 1. Does the material contain objectives?

1 2 3 2. Are these objectives-cleat?

1 2 3 3. Can the acc omplishment of these objectives be measured?

1 2 3 4. Are procedures, activiries and Contentof the material,related
to and appropriate for meeting objectives?

1 5., Is the nature and scope of the material content adequate-to
meet the objectives?..

1 2 3 6. Are expected outcomes through the use of material identified?

1 2 3 7. Is the sequentialiordex of material, preSentation more likely than
,otherg to lead students toward accomplishing ImsiC goals?

1 2 3 8.1 Does the material introduce experiences that would
otherWise not be available in the classroom?

1 2 3 9. Do the materials serve the range of abilitiesand aptitude
within the targeit population?

1 2 S 10. Is there variety within the materials to provide for abilities
of all pupils?

1 3 11. p Are the materials representative of the curriculum involved; thdt
is, do they help further the objectives of the curriculum?

1 3 12. Is the material supplementary to the currIculmm?

1 2 3. Is the material basic to the curriculum?

1 2 3 13. Does it contain suggested instructional procedures?

1 2 3 14. Is there clarity and.organization within the material.?

1 2 3 a) Are saMple student activities and questions, included?
1 2 3 b) Are instructions clear?
1 2 3 c) Is the intended use easily understood?

2 3 d) Is it attractive?
'1 2 3 e) Is it matched to interest and reading level?



- 2 -

1 2 3 15. .Does the material suggest other resources'--
supplementary and /or instructional?

.

. I 2 1 16: Does the material provide for feedback to the user?

1 2 3, 17. Are the materials consumable?

1 2 3 18. 'Are theie restrictions on material use, such as restrictions'
,

as to making copies?

1, 2 3 19. Are the materials, if so designated, appropriate for student use,
such as usability, readability, attractiveness, interest'anci'moitivation?.'

*

1 2 3 20. Are there provisions for evaluating the material as it
is used -within the educational program?

1 2 3 21. D6es the material contain career education objectives?

L 2 3 22. Does the material offer opportunity for iliusion and
of career education with existing ctirriculum

23 To which career elementS does the material generally address itself?

1 2 3 a) career awareness

1 '2 3 b) self awareness

I 2 3 c) decision making

1 2 3 d) attitudes and appreciations

1' 2 S e) economic awareness

1 2 3 f) skill awareness '4

1 2 3 g) employability skills

1 2 3 h) educational .awareness

24. To which career education goals does this material address itself?

1 2 3, a) The identification and integration of occupational and non-

vocational interests, skills, values and needs to encourage

realistic and accurate self-understanding.

3 b) The Assessment of skills, values, interest and needs with.

subsequent comparison to characteristics of alternative

careers and life styles.

1 2 3 c) The application of letrning in school' to conditions and demands

within the out-of-school environment.

1 2 3 d) To help acquire understanding of various aspects'of the world

of work, such as specific occupational requirements, life style

of various occupational clusters/families,',the general nature

of the "working life"? and relationships between effects of

various economic dhipi social conditions.

1 2 3 e) To help define and make exploratory career choices thatare

i compatible with individual interests, abilities and aspiTabionb.

1 2 3 f) To help obtain at least Minimum skills needed for employment

or skillsneeded-for continued education. 4



4
25. %That is the type of material?

1
1

1"

i
2

2

3

3.

3,

prinked
audio-visual
manipulative

`'

.1

26. What -is the target for. the material?

3 curriculum

1 2 3 career information

1 2'%3 Career preparation

1 /2 3 guidance

1 .2 3.55 staff development

What is the discipline area?

01 ''2 3 language arts

1 2 ,3 mathematics

1 2 3 science

1 2 3 social studies,

1 2 3 fine,arts

27.

3

2

1 2

1 2'

1 2

.1 ,2

1

1

3

2 3,

2

2 3

7 3

28., What career education population is served?

1

1

2 3

2 3

2' 3,

students
instructional personnel

sA

. -
non-instructional ion.

personnel

,

29. What is the grade level range?

i 2 3

1 2 3

-1 2 3

primary (K-'3)

intermediate,(4-6)
-,early secondary (7-9)

1 2

1 2

1 2

placement

evaluation
community
management/Mministration
other:

health/physical education
home economics
industrial arts

other:

3' parents

3 community

3 other:

1 2 , 3

_1 2 3

30. Does the material demand special conditions for its

31.

secondary,J10-12)
post-secondary (13+)

use?

1 2 3 equipment 1 2 3

1 2. 43 facilities 1 2 3

1 2 3 personnel or staff 1 2 3

1 2 3 learning conditions

For what instructional strategies is,the material

1 2 3 self-instruction 1 2 5

1 2 3 discussion 1 2 3

1 2 3 acogrammed instruction 1' 2, 3

1 2 3 simulation/gaming 1 2 3

1 3 psychodrama . 1 2 3

2, 3 role playing 1 2 3

1, 2 3 individual projects 1 2
1 2 3 field Observatiohs 1 2 3

1 2 3. self-evaluation 2 3

1%2 3 /pa discussim? 1 2 3group
t -.. 2 3

1 2 '3 demons ions

time ,

instructional strategies

other:

apgropiiate?

drill practices
individual/group counseling
supervised work experience .

lab simulation/practice :

modeling
micro-teaching,
problem solving
dramatic activities
manipulative skill developtent

psychomdtor activities.'

other:

*. 1 AN ,
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32. Does the material coincide with the needs of my institution /project?

IObiActives

-MATERIAL CONTENT

1

I
a)

0 W
0 .-I 0

O 4-44 0 0 0 0
W 4.1.4-1. c4 >, . .0.4 a) 0 al
> o 4..) 1. ..-1 W.

4-4 W a >,, o 4 u 0 4.., 0
4.., L 43 '41 4-4
U -ri a) W .' ,2 E V) -. , VE
w P U > a) - 4, w , ..--1 U

4-1' - a) 4-1 44 w '0 co 0 0
.0 W 44 .0 a) M -1 0.W > W° . g a. o, a: icn z 4. <4 I--4 a. , 1.4 a.

-yes, no

Presentation

of Material
I

yes no

Ability Range

Served by. '

Material ye s' no

Aid fo-r

Instructional

Procedures

Evaluation
Procedures .

y sl no

yesj no

Career
Education,

Asppts

4

General
Characteristics
of Material

o U)

41

Total Number of "yeO answers
Total Number of "no" answen-

33. Based on comparison of the material and local need, the recoMmendation is

made that:

The material should be used and made available to the' 4prouiate
--

The material Oduld'ngt,be used or made available .to "tape approprigrg400t

1 'No decision can be made' without further consideration.
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APPENDIX D

OUTLINE OF SUGGESTED PROCEDUlt.
F

Fog FRODUCF IDENTIFICATION

In the course of your institutes this summer many; of your teams

and participants will engage in tilt-formulation of "products" to be used

within their career education and staff development programs. These

products can usually be categorized into those utilized priNarilylfor

"activities",.i.e. games, media, visuals, and displays, and those that

are primarily instructional outlines'spch as "wits" or "infused lessons".

Some products, of either category, may be developed at your institute

that offer.potential for applicability and utilization by others. Often

these are difficult to reproduce and may need explanation for optimal

utilization.

As directors and co-directors you may discover products of eithcr

the activity-oriented category or the instructional outline categor5, that

you feel have potential as a technique or tool for others. The attached

form when completed would identify, describe and locate such products. Of

course, when feasible, samples of the actual product could be attached.

The completed forms from the eleven institutes at the end of the

summer would provide a systematic reference of institute product outcomes

that directors and co-directors have identified. as being worthy of mention.

4
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PRODUCr IDENTIFICATION' FORM

titute:

Date: ,

vector and Co',Directorf

eam Identification:
(School)

(School Administrator) .

(Address)

(Phone Number)

(Team Leader)

(Team Member)

Cream Member)

(Team Member\

(Team Member)

f (Team Member)

Product"Description:

1. What are the materials?

2. What concepts will the materials help develop with middle school students?

4

3. How does the product relate to the existing middle school curriculum?

4

4. What outcomes have been observed if the product has been utilized with middle

school students?-

S. How can the materials be utilized with staff development programs in career

education?

A.

I2.7



APPENDIX E

SYNTHESIS OF EPDA DIRECTORS FINAL REPORTS: PARTICIPANT OBJECTIVES

Career Education Institutes: Middle School. 1°74'

0.

THE TEAM WILL,VVELOP UNDERSTANDING FOR'THE ROLE THAT CAREER EDUCATION CAN

AND SHOULD PAT IN THE EDUCATIONAL MATRIX OF ALL YOUTH.

1.1 WILL IDENTIFY THE DISCONTINUITIES AND CONTEMPORMW PROELEMS.THAT

HAVE LED TO PROPOSALS FOR CAREER EDUCATION.

Validity: 2 - 10,01.4 7 high

Degree of 5. - high g

achievement: .1 - .moderate

Activities/ presentations, film - FUTURE SHOCK,

Resources: panel discussions, community survey

Evidence of teams'iftentificd community pr oblems,

objective discussecfilm and its implications,

achievement: ,
criterion 1.11, readings - annotated
bibliography, curriculum projects
or pioducts, teams visits with
industrial leaders .

Comments: limited by time

1.2 WILL TRACE THE HISTORICAL ANTECEDENTS OF THE CAREER EDUCATION MOVEMENT.

Validity:
A

Degree of
arhie;:emPet:

1 - yes, 1 no, 4 - tWo.or moderate' .

3 - high, 2 - moderate, 1 - low

Activities/
,

Resources: presentations, reading assignments,

text, handouts

Evidence of criterion 1.22, readings and lecture

objective on antecedents increased level of

achievement: awareness of participants, nanel
discussions, reports of readings

Comments: Seemed important only for background,
classroom teachers feel this item is

of little or no importance to them,
their interest was not excessive in

this objective.

1 PA
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1.3 WILL IDENTIFY AND INTERRELATE TILE MAJOR THEORIES OF CAREER DEVELOPIfENT.

1.4

- yes, 3 - high, 1 - moderate

Degree of 1 - high

achievement: 4 - moderate
1

'Activities/ presentations, discussions,

Resources: text

Evidence of criterion 1.31, readings - annotated

objective bibliography discdssions, participants,

achievement: were able to identify concepts, all
not able to apply them .

Comments: too comprehensive for tine allotted; ',
theories or constructs were considc:r,ed,

at best, of rarninal value; Pr. Fadale's
materials were most helpful

WILL EXAMINE THE 1701:KING DEFINITIONS OF THE CAREER EDUCATION CONCEPT

PROPOSED IN REGENTS PAPER ;'11, CIOE'S POSITIW4 PAPERS AND usorls Can.
c>,

Degree of
achievement:

Activities/
Resources:

2 - yes, 2 - high, 2 - Mdderate

5 - high
..-_moderate,

CCEM, Regents Paper, CIO1 'position

papers, presentations,
text, development of local.philOiophy

during institute
,

EVidence of team definitions of CE, omparison of

objective pre- ani'post- definit#ns, criterion

achievement: 1.41, curriculum prpdotts and mini-
grant proposals,

1.5 WILL IDENTIFY THE COMPETENCIES NEEDED FOA ENTRY INTO AN OCCUPATION AND/OR

THE WORLD OF WORK AS EXEMPLIFIED BY TILE CONCEPTS, OF CAREER EDUCATION.

Validity:

Degree of
achievement:

Activities/
Resources:

4

2,- yes;;-,3 -'high, 1 - moderate,

4 - high

2 := moderate

field trips, panel, Nall Occupational
Inventory, film, CCEM, community resource

. .survey; interview guide, readin3s
i.krt ; 19.9



- 3

Evidence,of discussions, criterion 1.51, developed

objective community profiles, audio-visual studies,

achievement: questionnaires
.

Comments: failure to bring to the group Havinghurst,
or other appropriate Acalcs or utilize

a child psychologist

1.6 WILL IDENTIFY TNE. DEVELOPMENTAL NEEDS OF MIDDLE SCHOOL CHILDREN THAT

. CAN BE HET THROUGH CAREER EDUCATION.

2.1

Validity: 4 high

Degree of 3 - high

achievement: 1 - low

Activities/ interviews, presentations, construction

Resources: of curriculum units, evaluation of
existing middle school units, assigned

. readings

Evidence of ;

objective -' criterion 1.61; heated argument, panel

achievement: debate, increased awareness

Comments: very little interest in presentation;
participants rated this as most important

TUE TEAM nEnDERs WILL EN1IA14CE TLEIR K;;OWLEDGE ANT) APPRLCIATION OF THE WORLD

OF WORK AND THE DYNAMICS OF THE-DISCONTINUITIES BY THE EIPACT OF

.ACCELERATING.TECHNOLOGICAL CRANGE.

WILL TEST ATTITUDES, APPRTCIATIONS AND UNDERSTANDINGS AGAINST THOSE

OF PEOPLE INVOLVED IN OTHER OCCUPATIONS.

Validity:

Degree of 4 - high

achievement: 1 - moderate
. 1 - low

2 - yes, ,3 -.high, 1 - moderate

Activities/
Resources:

field trips, discussions, presentations,
panel,, development of interview sheet,

team reports

Evidence of field trips, interviews, Bureau of. Labor

objective statistics presentation - highly rated by

achievement: participants .

no



4

qomments: teams felt they had learned a grent dvol
nna will continue to do so throuth steads(

'development of contacts

2.2 'JILL BECO:fE AWARE OF OCCUPATIONAL ENTRANCE LEVEL REQUIREMENTS AND

THEIR HISTORICAL TRENDS.

Validity: 2 ; yes, 1 - high, 3 - moderate

Degree of
achievement:

Activities/
Rdsources:

3 r high
2 - moderate
1 - low

presentations, field trips, community
resource surveys, reading assignments

Evidence of determined educational entrancA level

objectiVe reouirements for today's workers ar.r'

achievement: for workers who started 20 years ara,
developed interview guide quest.ions

Comments:, participants had more interest in presenx
and future, teams learned'a great deal

about each occupatio touched upon but
net in a broad. sense

2.1 WILL DEVEi0P A SENSITIVITY TO THE RAPID EVOLUTION OF NEW CAREER

OPPORTUNITIES.

Validity: 2 T. yes, 3 - high, 1 - moderate

Degreeof
achievement:

Activities/
Resources:

3- - high

3.- moderate

presentations, field trip, CCEM, community

resource survey, curriculum unit, reading

assignments

Evidence oL
objective discussions, surveys, criterion 2.31,

achievement: Community profiles, panel's

Comments; teams were made knowledgeable of trends

on the materials scale but had limited

time to collect data on job projections
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Validity:

Degree of 4 - high

ahcieveert: 2 - moderate

1 - yes, 1 - no, 1 - mo,!erato

Activities/ presentations, CCFM, fie d trips,

Resources: Occupational Outlook Ha. book, palel,
community resource suave , activities

and reading assignments

Evidence of question-answer follow-up; iterion 2.41,

objective individual research projects, curriculum

achievement: materials, discussions

Comments: the objective was too spPcific and

narrovly defined to 1,e_ rractical value -

difficult to do thoroughly

2.5 `.`ILL DEVELOP AN A'4A117.r.ESS or Tr.r. ALTEP,NATTV;' Prter1110'S OF PRIPADATin".

s AVAILABLE For :7-TI:IG OCCUPATIONAL LEVEL REQUIttr.:07S.

Validity:

Degree of

- achievement:

2 Activities/
Resources:

S.

1 - yes, 2 - high, 2 - moderate

3 - high
2 - moderate

presentation, panel, small group

activities: Occupational Clustering,
field trips, community resource survey,

curriculum materials

Evidence of individual research projects, team

objective activities and reading assitnments,

achievement: cluster activitiesiand follow-up plans;

criteria 2.51, 2.52

Commenti: very broad objective which we could only

explore

2.6 WILL DEVELOP AN AWARENESS OF THE TEWIQUES AND TASK ANALYSIS BY THOSE

-DEVELOPING OCCUPATIONAL CURRICULA.

Validity: 1 - no, 3 - high, 1 - moderate

Degree of
achievement:

2 - high
1 - moderate
2 - law

- 1:12 it



Activities/
Resources:

Evidence of

objective
achievement:

Comments:

-6 1

presentation, panel, field trip,
curriculum unit, team activities,
readings assigned and HO'

interest anJ attention given, expressed
need for more of this in schools,
criterion 2.(1., teams met with curriculum

people in district, group discussions

of no practical value to the group, EOCES

helped a great deal

THE TEAM ;au DEVELOP THE NECESSARY KNOWLEDGE, *U NDERSTANDINGS Af2D SKILLS

SPECIFIC TO TECENIQUESOF CURRICULUM MODIFICATION THROUGH INFUSION WITH

CARET k EDUCATION ELEMENTS.
. .

3.1 WILL EXAMINE EXTANT SCHOOL DISTRICT COALS.

Validity: 2 - yes. 3 - high, 1 - moderate

Degree of
achievement:

3.- high
3 - moderate

Activities/ presentations, principals and teams worked

Resources: together, development of local philosophy
during institute, team activities

Evidence of

objective
achievement:

Comments:

criterion 3.11, preparation of presentations
to superintendents and Office of CE, City

School District of New York, mini-grant

proposals

principals did not meet commitment-

(recommendation need to spell ip out

much more clearly), very few principals
had anythi; viritteri

3.2 WILL EXAMINE EXISTING MIDDLE SCHOOL CURRICULA TO DETERMINE STUDENT LEARNING

OUTCOMES SOUGHT THROUGH EXTANT LEARNING EXPERIENCES.

Validity: 2 - yes, 4 - high

Degree of 4 - high

achievement: 1 - moderate
1 - low

Activities/ presentations, panel, development of local

Resources: philosophy, team visits and reading assign-

ments

1 33



Eyidence of
objective 1

Achievement:

Comments:

a few infused plans, criterion 3.22, task-
force plans for in- service courses, reports
of staff 'facilitators, Ha's and materials
examined

visits to school personnel in curriculum
revealed a ready willinzness to adopt el',
goals becuase their own are rather fuzzy

3.3 WILL IDENTIFY PP.IMARY SOURCES FOR CAREER RELEVANT INFORMATION.

-) Validity: 2 - yes, 3 - high, 1 - moderate

Degree of
achievement:

Activities/
Resources:

Evidence of
objective
'achievement:

5 - high
1 - moderate

purvey of instructional resource materials,
D.O.T., vocational T.tateriols, curriculum

products and guides, presentation, annotated
bibliography, ordered free and inexpensive
materials, team activities

teams compiled lists of primary sources
. for career relevant information, criterion
3.31, research papers, curficulum products,
each school has upgraded media and own
resource centers

3.4 WILL UNDERSTAND THE USEFULNESS OF THE 'OCCUPATIONAL CLUSTERING" CONCEPT
AS CRITERIA FOR EVALUt.TING, ASSESSING AND MANAGING KNOWLEDGE OF, THE WORLD
OF WORK.

Validity! 2 - yes, 3 - high, 1 - moderate

Degree of
6 - high

achievement:

Activities/ film strip, small group activities:
Resources: Occupational Clusterin, presentations,

film, develop curriculum units, development'
of local philosophy, community resource
survey, text, handouts, reading assL6nments.

to

Evidence of group presentations,'used tq develop
objective activities for purpose of mgareness,
achievement: criterion 3.41 curriculum materials

produced, master,resource lists (Eric),
.

rating of participats to 2 day workshop
on decision making , 1

=14
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4

3.5 WILL DEVELOP SKILL IN IDENTIFYING STUDENT BEHAVIORAL oncoNms TO BE '

SOUGHT THROUGH MIDDLE SCHOOL CURRICULUM INFUSION WITII CAREER RELEVANT

LEARNING EXPERIENCES.

Validity:

Degree of

achievement:

Activities/
Resources:

Evidence o
objecti e

achievement:

Comments:
4

2 - yes, 4 - high

3 - high
.3 - moderate

presentations; panel; development of

infused plan, curriculum units: text

wrote some objectives with behavioral

outcomes, criteria 3.51-3.91, curriculum-

units 4

met strong opposition to behavioral aspects

but great enthusiasm for CE infusion

*Or

3,6 WILL DEVELOP-COMP REHLNSIVE
GRADE LEVEL LEARNING OUTCOMES INCORPORATING

EXTANT LEARNING OUTCOIMS WITH CAREER EDUCATION LEARNING OUTCOMES.

Validity:

Degree of

achievement:

Activities/
Resources:

Evidence of
objective
achievement:

Comments:,

2 - yes, 4 - high

5 - high
1 - low

f

presentations; panel;
development of an

infused plan, curriculuZ1 units; text

criteria 3.51-3.91, career. education units

utilizing cross discipline planning, -

curriculum products

made teachers aware of need for specifying

but CE infusion made them very comfortable

3.7 WILL IDENTIFY SUBJECT AREA CONCEPTS; UNITS AND/OR LEARNING EXPERIENCES

THAT WILL SERVE AS ORGANIZING CENTERS.TUROUGH WHICH COMPREHENSIVE CRAPE 4

LEVEL LEARNING OUTCOMES CAN BE SOUGHT.

Validity:

Degree of

achievement:

Activities/
Resources:

4 - high

3 - high
1 - moderate

presentations; panel;
deyelopment of an

infused plan, curriculum units' handouts,

text



01

I

Evidence of '

objective
achievement: .

Comments:

criteria 3.51-3.91

teams rate this as 1Mportant and felt
they achieved it

WILL *DEVELOP SKILL IN CONSTRUCTING MEASURABLE.PERFORANCE
(BEHAVIORAL OBJECTIVES).

Validity:

Degree of
achievement:

'Activities/
Resources:

Evidence of
objective
achievement:

3 - high, 1 - moderate

2 -

- moderate

A .
f

presentations, develop,aurriculum units,
. evaluation of existing' middle school

curriculum

products developed, criteria 3.51-3:91,
post test Bernabei materials,

3.9 WILL DEVELOP SKILL IN CONSTRUCTING CRITERION REFERENCED NIASUREMENTS
FOR SUCH PERFOTEAUCE OBJECTIVES.

Validity:

. Degree of
aalievectent:

Activities/
Resources:

- high, 1 - moderate

2

2 - moderate

presentations, 'develop curriculum units,
evaluation of existinr, middle school

curriculum

Evidence of .. Criteria 3.51-3.91, post ternahei
objective materials, teachers were c nced that

achievement: .
this could andrphould be developed

.
---*.

4.0 THE TEAM WILL DEM01STRATE THE ABILITY TO PLAN,' ORGANIZE, IMEMENT AND
. .

'APPRAISE ,CAREER EDUCATION T.EACHING-LEARNING EXPERIENCES AND DEVELOP
INSTRUCTIONAL MATDUALS FOR CLASSROOM USE.

4.1 WILL IDENTIFY AND EXAMINE ALTERNATIVE LEARNING STRATEGIES.

Validity:

O

'1

2 - yes,'3 - high, moderate

re

t

0
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6

0
Degree of
achievement:

'.1%

Activities/
Resources:

`Evidence of
objective
achievement:

4

,

4 - hi. ,10

\s, 2 - moTerate
, .

-

.

preseAtations, Oevelopment of mater s

and sharing; an Occupattonnl Clisicrillf,,

perusal of cli;riculum products and
..- guides, text,panel, develop curricu wire

units
. 4

beCame involved in activitiessharin
strategies, identified areas appropr
to career infusion in courses of stu
criteria 4.1.1- 4.61, -grant proposals,

audio-visual materials, curriculum u
.Y.

:7-Tr

4.2 WILL DEVELO'FUSED INSTRUCTIONAL PLANS.

Validity: 1 - yes, 1 no, 4 high

Degree of 4 - high
,achievement: 1 - moderate

1 - low,

(Activities/
sources:

Evidence of
ribjective

achievement:

4
Comments:

1

panel, development of an infused plan
presentations, develop curriculum un
text

some okeveloped infused instructional ans,,

criteria 4.11-4161, work records, sU afive
evaluatione proposals for in-service
training

--
instifficilnt time

4.3 t'ILL DEVELOP INDEPENDENT STUDY PROGRAMS AND SUPPORTING PROGRAMMED IIATERIAL1-

P Validity:

Degree of
achievement:

Activitip's/

Resources:

Evidence of
objective
achievement

Comments:

, 2 - high, 2 -'moderate

2 - high

2 - loy

^"
presentations, develop curriculum
units

criteria 4.11-4.61

This is a difficult 6-isk to dofiidequa y
and, as at' oWjective,it wouldaTe re:0-nahle
to aim at it after pdrticipanavc rned
curriculum infusion - -it might 114.cone
"add on"

.
.,

.



4.4 WILL DEVELOP, WHEN NECESSARY,, SUPPLENIENTARY CAREER EDUCWION UNIT PLANS.

Validity:

Degree of
achievement:

1 - high, 1 - moderate, 2 - low

1,- high

,3 - low

Activities/ preparation of infused materials,
presentations, develop curriculum units

. Resources:

Evidence of
objective
achievement: 1)'

Comments:

some plans for the future, criteria 411-4.61

seen as an "add on" approach

;]ILL PLAN A LEA! NIYO INFATION 11ARAGEHENT SYSTET.

4/: Validityr

Degree of
achievement:

. Activities/-
Resources:

Evidence of
objective
achievement:

4

1 high, 3 - moderate

1 -.high
2 - moderate
1 - low

presentations, deVelop curriculum units

plans for working with staff to develop
infused plans upon return to district,
Criteria 4.11-4.61

4.6 WILL DEVELOP CRITERION REFERENCED /IEASUREME,NTS OP STUDENT PROGRESS.

.

Validity':

'Degree of
achievement:

Activities/
Resources:

Evidence of
objective
achievenent:

0

high, 1 - moderate

3 - high
1 - low

presehtations, develop curriculum units

criteria 4.11-4.61, products indicate some
,

understanding

i
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.0 .- THE TEX! WILL PLAN STRATEGIES rm PRO,: TING CAREER .ERUCATION THROUGF STAFF.
DEVELOPMENT MO RAN UITHINI THEIR Hon CIIOOL AND/OR SCHOOL DISTRICT.

5,1 . WILL APPLY THE S:',ILLS AND UNDERSTANDINGS i;ECESSARPTO ESTAlLISHML1T

OF THE IDENTITY AND WORKING EFFECTIVENESS OF THE TEAM.'

Validity: 2 - yes, 4 - high

Degree of
. achieyement: 6 - high

Activities/. Introductory activities, presentations,
Resources: communications'workshop, planninAlocal

staff development

EVidence of sharing of school programs, active parti-
objective cipation in group dynamics sessions, life

achievement: Planning activities, community survey,
conference with superintendents and local
VEA, team spirit and enthusiasm

5.2 WILL DEVELOP AN UNDERSTAOING OF THE CHANGE PROCESS AND EXAMINE THE
POTEkIAL FOR APPLICATION OF TWO OR MORE CHANGE PROCESS MODELS I1 THE

LOCAL S4TUATION.

Validity: 1 - yes, 3 - high, 1 -,moderate

Degree of
achievement:

Activities/
Resources:

4 - high
1 - moderate

presentations, staff-d4Velopmentproposal)
planning local st,gf development

Evidence of sharing of ideas for implementation of

objective staff development, criteria 5.11-5.2),

achievement: 5.3-5.7, mini - rants, awareness that,they
would become change agents

5.3 WILL ENHANCE UNDERSTANDING OF THE PLANNING PROCESS, PARTICULARLY AS IT
APPLIES TO INVOLVEMENT.QF DIVERSE. GROUPS.

Validity: 2 - high, 1 - moderates

Degree of '1 -

achievement: 2 - moderate
.

Activities/ presentations, staff development prorosal,
Resources: planning local staff development

th



Evidence of
'objective

alehlevement: proposal: criteria 5.11-5.21, 5.3-5.7

5.4 In.LL DEVELOP PLANS FOR TEE USE OF CONSULTATTS AM ADVISORY nnouPs.

Validity: 3 - high

Degree of 2.- high
achievement: 1 - moderate

Activities/ C presentations, panel, scheduling for
Resources: foLlow-up, staff development proposal,

planning local staff development..

. Evidence of
objective
achievement: proposal; criteria 5.11-5.21, 5.3-5.7

5.5 WILL DEVELOP PLX:S FOP CO' 1UNICATIOR FITEPrAL TO TUE SCrOOL 2UILDE:C
AM Tilt SCKOCL DISTRICT.

Validity:

Degree of
achievement:

Activities/
Resources:

Evidence of
objective
achievement:

3 - high

-2 -'high

1 - moderate

scheduling for follow-up, presentations,
staff develbpment proposal, discussions,
with guidance personnel, principals, and
administration, planning local staff
development

1F
part of proposal activity; criteria 5.11-
5.21, 5.3-5.7; support from boards, super-
intendents, curriculum people

5.6 WILL DEVELOP PLANS FOR EXTERNAL COMUNICATIONS WITH THE CpMUNITY AND
ITS ApENCIES.

Validity:

Degree of
achievement:

3 - -high

2 - high
1 - law

Activities/ scheduling forfollow-up, presentations,
Resources: staff development proposal, discussion

community resource survey

1 AO



4 ± ff

Evidence of 0 some .teams made contact with organizations,
objective others plan to Invite parents to help, etc.;
achievement: products; criteria 5.11-5.21, 5.3-5.7

5.7 WILL DEVELOP A FORNAL PROPOSAL Al!) SUBMIT AN APPLICATION FOR A MINI-GRANT
FOR A PROJECT TO BE CARRIED OUT DURVG 'ME SCHOOL YEAR 1974-75.

Validity:

Degree of
achievement:

Activities/
Resources:

Evidence of
objective
achievement:

3 - high

3 - high

proposal writing, presentations, handouts,
text, institute resources, on-campus
sharing

ft

proposals; criteria 5.11-5.21, 5.3-5.7

5.8 WILL PLAN, DEVELOP ANINLIIPLEMENT A COMPONENT FOR STAFF DEVELOPMENT WITH
A TARGT O' SPECIFIED AdDIENCE.

Degree of
achievement:

Activities/
Resources:

EVidence of
'objective
achievement:

9,a

3 - high

3 - high

proposal writing, presentations, discussions,
construction of curriculum units, community
resource survey, handouts, text, planning
local staff development, on-campus sharing

proposals; criteria 5.11-5.21,45.3-5.7

1 Ai


